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ABSTRACT 

 
This study aims at examining the influence of government assistance on the growth of private 

secondary schools in Cameroon; case study Yaoundé VI subdivision, with government financial, 

social and legal assistance acting as the independent variables and growth of private schools acting 

as the dependent variable. To attain this objective, data were collected through questionnaire that 

were distributed to the school administrators and staff of private secondary schools in Yaoundé 

VI. The sample size was made of 160 administrators and staff that were chosen purposively. The 

data were analysed using the descriptive and ordinal logistic regression model. The results 

established that government financial, social and legal assistance have a positive effect on the 

growth of private schools in the Yaoundé VI subdivision. This is portrayed by the positive 

coefficients of0.899, 1.066, and 0.975 for financial, social and legal assistance respectively. 

Hypothesis was tested and it revealed that government financial, social and legal assistance have 

a significant effect on the growth of private schools in Yaoundé VI. Therefore, this study 

recommended that the government should increase the level of assistance it provides to private 

schools because it contributes greatly to their growth. 

 

Keywords: Yaoundé VI; Private Secondary schools; Government Assistance; 
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RESUME 

 
Cette étude vise à examiner l'influence de l'aide gouvernementale sur la croissance des 

écoles secondaires privées au Cameroun ; étude de cas Subdivision Yaoundé VI, avec l'assistance 

financière, sociale et juridique du gouvernement agissant comme variables indépendantes et la 

croissance des écoles privées agissant comme variable dépendante. Pour atteindre cet objectif, les 

données ont été collectées à travers des questionnaires qui ont été distribués aux administrateurs 

scolaires et au personnel des écoles secondaires privées de Yaoundé VI. La taille de l'échantillon 

était composée de 160 administrateurs et membres du personnel choisis à dessein. Les données ont 

été analysées à l'aide du modèle de régression logistique descriptive et ordinale. Les résultats ont 

établi que l'aide financière, sociale et juridique du gouvernement a un effet positif sur la croissance 

des écoles privées dans l'arrondissement de Yaoundé VI. Ceci est illustré par les coefficients 

positifs de 0,899, 1,066 et 0,975 respectivement pour l'assistance financière, sociale et juridique. 

L'hypothèse a été testée et a révélé que l'aide financière, sociale et juridique du gouvernement a un 

effet significatif sur la croissance des écoles privées à Yaoundé VI. Par conséquent, cette étude 

recommande que le gouvernement augmente le niveau d'aide qu'il fournit aux écoles privées, car 

cela contribue grandement à leur croissance. 

 

Mots clés : Yaoundé VI ; Écoles secondaires privées ; Aide gouvernementale ; 
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CHAPTER ONE 

INTRODUCTION 
Background of the Study 

In an increasingly knowledge-based global economy, the vital link between quality education and 

economic growth is firmly established. Numerous studies solidify this connection, painting a clear 

picture of how education fuels progress and prosperity. The World Bank (2016), for instance, 

estimates that a 1% increase in the average years of schooling in a country can boost its GDP by 

up to 6%. Similarly, UNESCO (2023) reports that investments in education have the potential to 

reduce poverty by as much as 50%, illustrating the transformative power of knowledge. But the 

impact of education extends beyond mere numbers. At its core, a quality education equips 

individuals with the skills and knowledge that are the currency of the modern economy. OECD 

(2019) highlights the increasing demand for critical thinking, problem-solving, creativity, and 

digital literacy in the 21st-century workforce. A well-rounded education lays the foundation for 

these essential skills, preparing individuals to adapt to changing markets and embrace new 

technologies. 

Across the globe, a distinct trend is unfolding - the surge in demand for private education. Factors 

like dissatisfaction with public schools, a potent desire for parental choice, and the need to cater 

to diverse educational needs fuel this phenomenon. Fraser Institute (2023) and the Cato Institute 

(2020) reveal that the number of private schools worldwide has seen a remarkable 50% increase 

in the past two decades, indicating a significant shift in educational preferences. 

What are the driving forces behind this preference for private education? Several potential 

advantages can account for this. Smaller class sizes, a hallmark of many private schools, allow for 

personalized attention and cater to individual learning styles. Center for Education Reform (2018) 

suggests that this personalized approach often translates to stronger academic performance for 

students in private schools. Additionally, private schools typically enjoy greater autonomy in 

curriculum and teaching methods, enabling them to experiment with innovative approaches and 

tailor their programs to specific student needs. This flexibility can be particularly beneficial for 

students with unique talents or learning styles. 

However, it is crucial to acknowledge that the private education landscape is not without its 

inconveniences. The higher costs associated with private schools raise concerns about accessibility 

and equity. Amnesty International (2019) highlights how these financial barriers can exacerbate 
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social inequalities and limit access to quality education for certain segments of the population. 

Furthermore, some express concerns about the potential for social segregation within private 

schools, as student populations may not always reflect the diversity of the larger community. 

While private schools offer undeniable advantages, their journey is not entirely paved with gold. 

Certain situations call for supportive measures from the government to ensure they fulfill their 

potential as contributors to a flourishing educational ecosystem. These needs manifest in diverse 

areas, from infrastructure development and teacher training to financial support for low-income 

families. Firstly, consider the fundamental issue of infrastructure. Building and maintaining school 

facilities requires significant financial resources that may exceed the capacity of many private 

institutions. World Bank (2020) highlights how targeted government grants or tax breaks can 

alleviate this burden, enabling private schools to invest in quality facilities that benefit their 

students. Similarly, UNESCO (2023) advocates for government-supported teacher training 

programs that equip both public and private school educators with essential skills, ultimately 

enhancing the quality of education across the board. 

Furthermore, government assistance can play a pivotal role in promoting equity and inclusivity in 

education. By providing financial aid to low-income families, governments can make private 

education accessible to students from diverse backgrounds, breaking down financial barriers and 

creating a more level playing field. However, the discussion would not be complete without 

acknowledging potential concerns about government intervention. Some argue that financial 

dependence on the government could lead to a loss of autonomy for private schools, with potential 

pressure to conform to certain curriculum or teaching standards. Others express anxieties about 

undue influence on educational content and pedagogical approaches. Independent Institute (2019) 

delve into these concerns, raising valid questions about maintaining a healthy balance between 

government support and institutional freedom. 

The global landscape of government assistance to private education is diverse. Different models 

of government assistance have been implemented in different countries. Vouchers, championed 

by some countries as a means to empower parents and boost competition, provide families with 

funds to choose private schools. Subsidies, often direct financial injections, aim to alleviate the 

financial burden on private institutions, making them more accessible. Government Scholarships 

and sponsorships leads to academic satisfaction as seen in an increase in student enrollment rate 

and social interaction amongst students (Shaibou, 2018). There are also direct grants, targeted 
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investments in specific areas like infrastructure or teacher training. Each model comes with its own 

set of strengths and limitations, its effectiveness contingent upon the socio-economic context and 

educational landscape. 

OECD (2022) sheds light on the varying impacts of these models across regions. In low-income 

countries, targeted vouchers may offer a crucial pathway to quality education for underprivileged 

students, as World Bank (2017) reports suggest. However, concerns regarding equity arise in high-

income nations, where voucher systems can exacerbate social segregation, as some private schools 

remain financially out of reach for certain families. The analysis become more complex when 

considering regional nuances. Studies by UNESCO (2020) highlight how cultural considerations 

and historical legacies shape government approaches. In Latin America, for instance, voucher 

programs have gained traction, while European nations like France tend towards a more 

centralized public system. It is crucial to acknowledge both the positive and negative outcomes of 

government assistance. While access to quality education can improve, concerns about loss of 

autonomy and undue influence on curriculum remain. Balancing these considerations necessitates 

careful policy design and ongoing evaluation. 

Shifting our lens to the vibrant continent of Africa, we encounter a unique relationship between 

government assistance and private education. More and more private schools are created, fueled 

by factors such as dissatisfaction with public schools, parental choice, and diverse educational 

needs. African Union (2023) reveals a 25% increase in private school enrollment over the past 

decade, showcasing the burgeoning appetite for alternative options. However, the African 

landscape presents thorny challenges for private schools. Omoregie (2011) explains that limited 

government funding, compounded by widespread poverty, are some of the challenges faced by 

private education institutions. Other studies equally highlight the struggle to attract and retain 

qualified teachers and acquiring adequate learning facilities among other challenges (Stander E. 

and Herman C., 2017; Agi, 2013; Pramjeeth et al., 2023). These obstacles threaten to stunt the 

growth and quality of private education, potentially exacerbating inequities in access to quality 

education. 

Yet, opportunities bloom amidst the challenges. African governments are actively experimenting 

with diverse approaches to support private education. Some studies like Hicks et al. (2016) and 

Shafiq (2008) are exploring voucher programs, empowering parents to choose schools and 

injecting much-needed funds into private institutions. Others like Seeletse (2016) and Feldman 
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(2020) are focusing on partnerships with private schools to improve teacher training and 

infrastructure development. These showcase successes in these collaborations, emphasizing the 

potential for mutually beneficial partnerships. However, navigating this educational landscape 

demands caution and critical reflection. Concerns about the potential for increased social 

segregation within private schools necessitate careful policy crafting. Striking a balance between 

government support and institutional autonomy remains a delicate dance. 

Zooming in on Cameroon brings us face-to-face with asimilar narrative to the broader African 

context. The Cameroon educational system was formed from a couple of regulations and laws with 

most of them originating from the 1998 education law which came after the 1995 Education 

Forum. (Ngwa $ Mokelle, 2020). The educational system has further been influenced by 

international organisations like the World Bank, UNICEF AND UNDP and others. All these laws 

and organisations contributed to the educational system that we have today. This educational 

landscape is fueled by similar factors as seen across the continent – parental dissatisfaction with 

public schools, diverse educational needs, and a desire for alternative approaches. This made 

people to see private education as an alternative to public schools. Private education here is 

provided mostly by missionary and secular organisations which have received strong government 

support since its independence in 1961 till present date (Cockburn et al., 2017). 

Cameroonian context of private education presents its own set of intricacies. Government 

assistance, while present, takes on specific forms with varying degrees of success. Some studies 

highlight areas of support such as tax breaks, teacher training programs, and even limited 

scholarship initiatives. Relevant government reports and policy documents, Education and 

Training Sector Strategy (2013-2020) shed light on the official framework for supporting 

education in Cameroon in general and private schools in particular. This document portrays the 

promotion of private education as one of the guiding principles of this strategy. This document 

equally elaborates on the strategies and objectives (access and equity; quality and relevance; 

government and management) ameliorate the Cameroon educational system. 

Another aspect the Cameroon government has tried to enforce education is educational inspection. 

This was done through the Ministry of Secondary education by overseeing and designing the 

curriculum and assessments for secondary schools. The ministry administers the General 

Certificate of Education (G.C.E.) Ordinary level and Advanced level at the end of secondary 

school and high school respectively in collaboration with the G.C.E. Board (Ebot, 2016). But the 
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question remains: how effective are these interventions in achieving their intended goals? Studies 

like David (2022) identified challenges to educational planning which are poor statistics obtained, 

poor school mapping, no strategic plan and poor supervision in terms of monitoring. Further 

complicating the equation are issues of transparency and accountability within the system. Ebot 

(2018) raised concerns about bureaucratic hurdles and opaque allocation processes that can hinder 

private schools from fully benefiting from government assistance. Additionally, anxieties 

regarding potential government influence on curriculum and pedagogical approaches require 

careful consideration. 

Therefore, navigating the Cameroonian landscape necessitates a nuanced and critical approach. 

While acknowledging the valuable role of government support in empowering private education, 

it is crucial to identify and address existing limitations. Ongoing evaluation, coupled with policy 

adjustments and increased transparency, can pave the way for a more effective and equitable 

system that leverages the potential of both public and private sectors to provide quality education 

for all Cameroonian students. 

A strong link exists between quality education and economic growth, individual prosperity and 

innovation. Education equips individuals with skills and knowledge needed for the modern 

economy. Factors like dissatisfaction with public schools, parental choices and diverse educational 

needs drive the demand for private schools. These schools offer potential advantages like smaller 

class sizes, greater autonomy and a focus on individual needs.  Despite advantages, private schools 

may require government assistance in areas like infrastructure, teacher training, and financial 

support for low-income families to ensure accessibility and inclusivity. Different countries employ 

diverse approaches to support private education, ranging from heavy funding to limited support. 

Various models exist, including vouchers, subsidies, and direct grants. Private schools are growing 

rapidly in Africa, but face challenges like limited funding, teacher shortages, and poverty. 

Governments are exploring different models of support, with successes and ongoing challenges. 

Government assistance in Cameroon includes tax breaks, teacher training, and some scholarship 

programs. However, limitations exist in reach and effectiveness, raising concerns about equity and 

transparency. 

The issue of government assistance for private education is complex and multifaceted. While 

acknowledging the potential benefits of private schools and the need for targeted support, it is 

crucial to critically analyze existing models, address limitations, and promote transparency and 
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accountability. Finding the right balance between government support and institutional autonomy 

remains a key challenge in ensuring quality education for all students, both in Cameroon and across 

the globe. 

Statement of the Problem 

Cameroon like many other developing countries face challenges in providing quality education for 

all its citizens. The public education system is often underfunded and overstretched, leading to 

overcrowded classrooms, limited resources and teacher shortages. The government due to the 

growing need of education decided to democratize the supply of education where private 

individuals were given the power to supply education under the watchful eyes of the government. 

As a result, private education emerged as a significant alternative, catering to parents seeking better 

education for their children.   However, the relationship between government and private education 

in Cameroon is complex and filled with a lot of uncertainties. 

According to Law No 98/004 of 4th April 1998, education is a priority of the state. It can be offered 

by the state with private partners acting as contributors to the provision of education. As such, the 

Cameroon government has supported the development of private education in numerous ways. 

Mekolle and Fonkeng (2017) found that government funding is a significant source of finance for 

private schools in Cameroon, even though it is not the primary one. Also, the government has 

released about 6.5 billion francs CFA to subsidize private education in Cameroon in an attempt to 

alleviate the financial burdens caused by the COVID 19 pandemic (Business in Cameroon, 2020). 

This portrays the financial assistance given by the government to private institutions. The 

Cameroonian government has also recognized, promoted and authorized the operations of private 

through a number of laws to shape the structure management and monitoring of the educational 

policy in Cameroon like the 1998 law of orientation of education (Law No 98/004 of 4th April 

1998) and the Cameroon Education Plan 2013-2020. They have equally provided rules for the 

organisation and functioning of private education in Cameroon (Law No 2004/022 of 22 July 

2004). The government has also put in place a curriculum and common system of evaluation to 

ensure uniformity and control over the education materials taught to students through the country 

be it in public or private schools. 

Despite the assistance, there is still a question that persist on whether all this government assistance 

really has an effect on the growth of private education in Cameroon. This is due to the fact all these 

support from the government has not stopped private education from having problems in terms of 
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accessibility of their services and efficiency in the management of their resources. This is 

evidenced by the fact that private schools in Cameroon face the following problems: inadequate 

funding, shortage of physical facilities, curriculum deficiency, shortage of qualified and motivated 

teachers lack of effective supervision and monitoring (Besong, 2014). All these challenges despite 

all the government assistance shows that there is a problem of inefficient growth of private schools 

in Cameroon. Given the importance of education and support of the government to education in 

Cameroon, it is therefore necessary to research on the effect that government assistance has on the 

growth of private education institutions which is the bone of contention of this study. 

Research Questions 

The main research question of this study is “What is the influence of Government Assistance on 

the growth of private secondary schools in Cameroon?” This study can be divided into the 

following specific research questions: 

• What is the influence of Financial Assistance on the growth of private secondary schools in 

Cameroon? 

• What is the influence of Social Assistance on the growth of private secondary schools in 

Cameroon? 

• What is the influence of the Legal assistance on the growth of private secondary schools in 

Cameroon? 

Research Objectives 

The main objective of this study is to examine the Influence of Government Assistance on the 

growth of Private Institutions. The specific research objectives are presented as follows: 

• To assessing the influence of Financial Assistance on the Growth of Private Secondary Schools 

in Cameroon. 

• To examining the influence of Social Assistance on the Growth of Private Secondary Schools 

in Cameroon. 

• To evaluating the influence of Legal Assistance on the Growth of Private Secondary Schools 

in Cameroon. 

Research Hypothesis 

• H01: There is no influence of Financial Assistance on the Growth of Private Secondary 

Schools in Cameroon. 
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• Ha1: Financial Assistance influences the Growth of Private Secondary Schools in Cameroon. 

• H02: There is no influence of Social Assistance on the Growth of Private Secondary Schools 

in Cameroon. 

• Ha2: There is a significant influence of Social Assistance on the Growth of Private Secondary 

Schools in Cameroon. 

• H03: There is no influence of Legal Assistance on the Growth of Private Secondary Schools 

in Cameroon. 

• Ha3: There is a significant of influence of Legal Assistance on the Growth of Private 

Secondary Schools in Cameroon. 

Scope of the study 

This study threw more light on the concepts of government assistance (independent variable) and 

growth (dependent variable) related to private secondary schools in Cameroon. The variables 

under service quality dimensions were: financial assistance, social assistance and legal assistance. 

The variables to capture customer loyalty are: financial growth and social growth. This study was 

carried out within a period of 1 year. 

Significance of the Study 

Understanding the relationship between government assistance and the growth of private 

secondary schools is crucial for several reasons. This study holds vital significance for policy 

makers, educators and the general public. 

Firstly, this study will inform policy decisions regarding the optimal role of government in 

supporting private education. Currently the debate rages on whether and how government should 

allocate resources to private institutions. Some argue that such assistance undermines public 

education while others see it as a way to expand access and promote competition. This research 

will provide data-driven insights into the effects of various government assistance programs on 

the growth and the quality of private education, enabling policymakers to craft evidence-based 

interventions that maximize positive outcomes. 

Secondly, this study will equip educators and school administrators with valuable knowledge for 

navigating the increasingly complex landscape of education provision. As private institutions 

continue to evolve and diversify, understanding the impact of government assistance on their 
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operations and offerings is crucial for educators to make informed decisions about partnerships, 

curriculum development and resource allocation. The findings of this study can empower them to 

leverage opportunities presented by government programs while mitigating potential risks 

associated with overreliance on external funding. 

Finally, this study will contribute to fostering public understanding and promoting informed 

discourse about the role of private education in society. With rising concerns about social mobility 

and educational inequality, the public desires clarity on the impact of private institutions and the 

role of government in shaping their development. This research will offer valuable insights into 

the potential benefits and drawbacks of government assistance, leading to more informed public 

debates and ultimately shaping public opinion on critical issue. 

Operational Definition of Terms 

Government Assistance  

Government Assistance has been defined in different ways by different authors. United Nations 

(2008) defined government assistance in the economy through various means including subsidies, 

tax breaks and public services. This definition takes a more economic perspective and includes 

measures impacting businesses alongside individual assistance. Also, Blasi et al. (2013) defined 

government assistance as the resources and services provided by the government to its citizens 

either directly or indirectly. However, this study views government assistance as all the methods 

used by the government to support businesses and individuals and will be viewed from the 

financial, social and legal framework for education perspective. 

Financial Assistance 

Financial Assistance refers to monetary aid provided by the government to individuals or 

businesses. It can be offered in various forms like scholarships, sponsorships, loans, aids, grants, 

subventions and subsidies. 

Social Assistance 

Social assistance is aid provide by the government with the aim of alleviating poverty, promote 

social inclusion and provide a safety net for those in need. It can take the form of health care 

services, social amenities such as pipe borne water, recreational facilities such as playground, 

packs, sport fields, library, canteen and others 

Legal Assistance 

Legal Assistance is a collection of laws, regulations and policies that govern various aspects of the 
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education system. They are drafted to guarantee the right to education, set standards and 

expectations, govern operations of educational institutions, finance education and promote 

inclusivity and equity.  

Growth of Private institutions 

Growth of private institutions has equally been discussed in many studies. UNESCO IIEP (2006) 

defined it as the rapid increase in the number and size of private higher education institutions, 

particularly in developing countries. World Bank (2011) defined it as the expansion of the private 

sector’s providing education services resulting to increased involvement in private institutions. 

However, this study views growth in private institutions as the improvement in the provision of 

educational services based on their financial and social growth. 

Financial Growth 

It can be viewed in terms of total government expenditure, transfers received from the schools 

(sector budget support) and financial Performance. 

Social Growth 

It can take the form of technological advances, improvement in teaching learning methods, 

infrastructural development and social security 
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CHAPTER TWO 

REVIEW OF LITERATURE 
Conceptual Literature 

Government Assistance 

Government assistance refers to a broad range of programs and services funded and administered 

by the government to provide financial, medical, or social support to individuals and families in 

need. These programs are designed to address various challenges, including poverty, 

unemployment, food insecurity, and healthcare access. Piven (2006) argues that government 

assistance programs play a crucial role in reducing poverty, promoting social mobility, and 

ensuring basic human dignity. These programs provide a safety net for vulnerable individuals and 

families, helping them meet essential needs and escape poverty traps. Studies have shown a 

correlation between access to social programs and improved health outcomes, educational 

attainment, and labor market participation (Hacker & Katz, 2010). Government assistance can 

stimulate economic activity by boosting consumer spending and promoting economic security. 

(Center on Budget and Policy Priorities, 2023). 

On the other hand, Murray (2012) argues that government assistance programs can create 

disincentives for work and trap individuals in a cycle of poverty. He suggests that these programs 

can foster dependency and erode personal responsibility. Concerns exist about the potential for 

fraud and abuse within some government assistance programs. Also, Currie (2004) acknowledges 

the potential drawbacks of government assistance programs but emphasizes the importance of 

evidence-based policymaking and program design. She argues that well-designed programs can 

provide essential support while also promoting work and self-sufficiency. Investing in early 

childhood programs can have long-term benefits for individuals, including improved educational 

attainment and increased earnings potential (Heckman, 2006). Programs can be designed to 

include work requirements and training opportunities to encourage work participation and skill 

development. 

Types of Government Assistance 

Financial Government Assistance 

Government financial assistance, refers to programs and benefits funded by the government and 

distributed to individuals, families, or organizations in need (Hill, 2020). Proponents argue that 

government financial assistance plays a crucial role in reducing poverty and inequality within a 
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society. By providing essential resources and services to those in need, the government can help 

level the playing field and create a more equitable society (Blank, 2017). Some scholars emphasize 

the role of government financial assistance in promoting social mobility. These programs can help 

individuals and families break the cycle of poverty, invest in their education, and build a brighter 

future (Jencks, 2009). 

However, some authors argue that some government assistance programs can discourage 

individuals from seeking work and can create a culture of dependency. They advocate for programs 

that incentivize work and promote self-sufficiency (Murray, 1984). Others argue that government 

assistance programs are inefficient and wasteful, with resources being misallocated or abused. 

They propose stricter eligibility criteria and increased oversight to improve program effectiveness 

(Munger, 2018). Government assistance can create moral hazard, where individuals make risky 

decisions knowing they have a safety net provided by the government. 

Government financial assistance to private education can take the following forms: scholarships 

and sponsorships, educational loans, aids and grants and subventions. 

1. Scholarships and Sponsorships  

Scholarships and sponsorships are financial awards directly given to students to assist with 

educational expenses. Scholarships are typically awarded based on academic merit, standardized 

test scores, or exceptional talent in a particular area (e.g., athletics, arts). They aim to recognize 

and reward academic excellence or outstanding abilities. Sponsorships often consider financial 

need alongside other factors like demographics or specific skills the sponsor wants to support (e.g., 

underprivileged students). They focus on providing educational opportunities to those who might 

not otherwise afford them. As such, they can be merit-based or need-based.  

Both scholarships and sponsorships can open doors for talented or disadvantaged students who 

might not be able to afford private school tuition. This can contribute to a more diverse and 

equitable student body within private schools. (Johnstone, 2003). Scholarships can also provide a 

significant financial incentive that can motivate students to excel academically. Additionally, they 

offer public recognition for their achievements, boosting confidence and self-esteem 

(Stinebrickner, 2004). While directly benefiting students, scholarships and sponsorships do not 

necessarily provide financial support to the schools themselves. This may raise concerns about the 

overall financial health of private institutions. Government-funded scholarships or sponsorships 
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might raise concerns about potential influence on private school curriculum or admissions policies. 

Striking a balance between supporting students and respecting the autonomy of private schools is 

crucial (Witte, 2000). 

2. Educational Loans 

Educational loans are financial instruments specifically designed to help students or their families 

cover the cost of education. In the context of private schools, these loans are typically backed by 

the government, offering more favorable terms compared to traditional private loans. Government-

backed educational loans can make private schools a more realistic option for families who would 

not otherwise be able to afford them. By spreading the financial burden over time with potentially 

lower interest rates, these loans expand access to a wider range of students (Dynarski, 2003). 

Unlike direct grants, educational loan programs require less upfront financial commitment from 

the government. The burden of repayment falls on the borrower, with the government acting as a 

guarantor or offering subsidized interest rates. However, educational loans, despite favorable 

terms, still place the financial responsibility on students and their families. This can lead to 

significant debt burdens, particularly if graduates struggle to find high-paying jobs post-graduation 

(Jackson, 2017). Even with lower interest rates, educational loans might not be a viable option for 

families with very limited financial resources. The potential for future debt could still be a 

deterrent, especially for families struggling to meet basic needs. 

3. Aids and Grants 

Aids and grants are distinct forms of government financial assistance directly awarded to private 

schools. Grants are typically one-time or recurring financial awards intended for specific purposes. 

Needs-based grants might target low-performing schools or those serving low-income 

communities, aiming to improve educational equity. Project grants could be awarded for specific 

initiatives like upgrading facilities, teacher training, or implementing new curriculum programs. 

Aids are broader forms of financial support that may not be tied to a specific project or purpose. 

They could be used for general operational expenses or to supplement tuition costs for low-income 

students attending private schools. 

Unlike scholarships and sponsorships, aids and grants provide direct financial resources to the 

schools themselves. This allows them to invest in infrastructure, improve programs, or attract and 
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retain qualified teachers. Needs-based or project grants can incentivize private schools to address 

specific areas identified by the government, such as improving educational outcomes for low-

income students or adopting certain curriculum standards (Levin, 2016). A key concern with aids 

and grants is the potential for increased government oversight of private school finances and 

operations.  This raises questions about the balance between ensuring responsible use of public 

funds and respecting the autonomy of private institutions (Witte, 2000). While grants may improve 

school resources, their effectiveness in directly translating to improved student learning outcomes 

is not guaranteed.   

4. Subventions 

Subventions are a form of ongoing financial assistance provided by the government to private 

schools. Unlike one-time grants, subventions are typically recurring payments based on factors 

like student enrollment or meeting specific educational benchmarks set by the government. 

Subventions offer private schools a more predictable and stable source of income compared to 

other forms of government assistance. This allows them to plan for long-term investments and 

improve financial sustainability (Lubienski, 2009).  

By tying subventions to educational benchmarks, the government can incentivize private schools 

to maintain or improve educational quality. This fosters a system of accountability and aligns 

private school practices with broader educational goals (Levin, 2016). However, subventions can 

represent a significant ongoing financial commitment from the government.  This raises questions 

about budgetary constraints and the potential for diverting resources from public schools (Carnoy, 

Elmore, & Lee, 2008). Critics argue that subventions essentially fund private schools with public 

money. This can be seen as blurring the lines between public and private education, potentially 

undermining the rationale for a separate private school system (Chubb & Moe, 1990). 

Social Government Assistance 

Government social assistance, also known as social welfare or public benefits, refers to a range of 

programs and services funded and administered by the government to provide financial and non-

financial support to individuals, families, and communities facing hardship (Blundell et al., 2016). 

Proponents argued that government social assistance serves as a crucial safety net for vulnerable 

populations, protecting them from falling into extreme poverty and ensuring basic human rights 
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and dignity are upheld (Esping-Andersen, 1999). This approach promotes social justice by 

providing equal opportunities and addressing inequalities in society.Some scholars emphasize on 

the role of social assistance as an investment in human capital. By providing individuals with 

access to essential resources, they can invest in education, healthcare facilities, and skills 

development, ultimately leading to increased economic productivity and well-being (Heckman, 

2006). Social assistance programs are seen by some as crucial for economic stabilization during 

periods of economic hardship.  

Conversely, other authors argued that some social assistance programs can create disincentives to 

work and promote a culture of dependency. By providing support regardless of work effort, 

individuals may be less inclined to seek employment, potentially hindering economic growth and 

individual motivation (Murray, 1984). Some scholars argue that social assistance programs may 

have limited effectiveness in achieving long-term poverty reduction and can lead to unintended 

consequences, such as increased social isolation or family breakdown (Lenoir, 2017).Social 

government assistance to private schools can take the following forms: 

1. Social Amenities: These are non-essential services or facilities that enhance the overall quality 

of life. Examples include cafeterias, libraries, transportation services, and counseling services. 

2. Recreational Facilities: These are spaces or equipment used for leisure activities and physical 

education. This could include playgrounds, gyms, swimming pools, or art studios. 

3. Infrastructure: This refers to the basic physical structures and systems needed for the school 

to function. Examples include classrooms, laboratories, administrative buildings, electrical grids, 

and plumbing systems. 

4. Social Security: This term typically refers to government programs that provide financial 

support to individuals in need, like unemployment benefits or pensions. It's not directly relevant 

to the discussion of private schools. 

5. Teaching and Learning Facilities: These are resources directly related to education. Examples 

include textbooks, computers, science equipment, whiteboards, and furniture. 

Legal Government Assistance 

The legal framework for education serves as a foundation for establishing, managing, and 
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regulating education systems. Different authors emphasize various aspects of this multifaceted 

concept: 

Holt (2016) defines the legal framework as "a set of laws, policies, and regulations that establish 

the right to education and ensure its effective implementation, including access, equity, quality, 

and accountability." This definition highlights the crucial role of the legal system in guaranteeing 

the "right to education" through various aspects, like access and quality. Plank (2014) views the 

legal framework as "the legal and regulatory policies that govern the organization, management, 

and operation of educational institutions." This definition emphasizes the legal structures that 

ensure responsible and transparent functioning of educational institutions. Also, Rebell (2016): 

Examines the legal framework within the context of special education, defining it as "the body of 

laws and regulations at the federal, state, and local levels that govern the provision of special 

education services." This definition focuses on the specific legal provisions that protect and 

support the educational needs of students with disabilities. 

Rose (2005) emphasizes the international dimension by stating that "the legal framework for 

education should be consistent with international human rights instruments such as the Universal 

Declaration of Human Rights and the Convention on the Rights of the Child." This definition, in 

highlights the need for national legal frameworks to align with international human rights 

principles that safeguard the right to education. These diverse perspectives demonstrate that the 

legal framework for education encompasses several key elements which include: Legal guarantees 

of the right to education, structures for governance and accountability of educational institutions, 

legal provisions for specific groups (e.g., students with disabilities) and alignment with 

international human rights principles. Understanding these diverse viewpoints is crucial for 

appreciating the complexity of the legal framework and its profound impact on shaping and 

guiding educational systems worldwide. 

Legal government assistance can be manifested in the following ways: liberalization, quality 

assurance, accountability and partnerships. 

1. Liberalization 

Liberalization, in the context of education, refers to reducing government regulations on the 

establishment and operation of private schools. This approach aims to foster a more diverse and 

innovative educational landscape, potentially leading to improved student outcomes. However, it 
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necessitates a delicate balance between granting private schools’ autonomy and ensuring a baseline 

quality of education. Liberalization includes streamlining the registration process for private 

schools. Excessive paperwork and bureaucratic hurdles can act as a barrier to entry, deterring 

potential providers and limiting student choice. Legal frameworks can be established to simplify 

registration procedures, allowing for a quicker and more efficient process. It also entails finding 

the right balance between curriculum flexibility and standardization.  Ravitch (2013) warns against 

over-reliance on standardized tests, which can stifle creativity and innovation in private schools 

with unique pedagogical approaches 

2. Quality Assurance 

Quality assurance refers to the processes implemented to ensure private schools meet specific 

educational standards. While private schools often operate with greater autonomy than public 

schools, quality assurance frameworks established by governments play a crucial role in 

maintaining public trust, fostering continuous improvement, and ultimately, ensuring students 

receive a high-quality education such as the inspections of schools with qualified and trained 

inspectors. Arikewuyo (2004) sees education quality as to be assessed by the ability of schools to 

enable students to performs well in standard examinations and how they carter to the needs of 

students. This is done through the provisions of computers and classroom funitures. 

Quality assurance entails carrying out standardized testing. Standardized testing is a type of 

assessment where all students in a specific grade or subject take the same test under controlled 

conditions to measure learning outcomes. While some argue that standardized tests provide 

valuable data on student progress and can identify areas for improvement (Linn, 2000), others 

believe they overemphasize certain skills and can stifle creativity in curriculum development 

(Popham, 2001). The legal framework can determine if and how standardized tests are used in 

quality assurance for private schools. Government inspections can also be a valuable tool for 

monitoring quality in private schools.  These inspections can assess factors like curriculum 

implementation, teacher qualifications, learning environment, and student outcomes.  However, 

overly frequent or intrusive inspections can be burdensome for schools.  The legal framework 

should define the frequency, scope, and process for school inspections. 

3. Accountability 
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Accountability refers to the mechanisms in place to ensure private schools are responsible for the 

educational outcomes of their students. This is a critical aspect of maintaining public trust and 

fostering continuous improvement. However, achieving accountability necessitates striking a 

balance between transparency and the autonomy often cherished by private schools. According to 

Lubienski (2009) mandating private schools to report on student performance data, such as 

standardized test scores and graduation rates, is a key aspect of accountability.  This data allows 

parents to make informed decisions about school choice and informs policymakers about the 

effectiveness of the private education sector. Thompson (2003)equally advocates that establishing 

clear procedures for students and parents to address concerns about a private school is essential.  

These procedures should be well-communicated, accessible, and allow for a fair and timely 

resolution of issues.  The legal framework can define best practices for grievance procedures and 

require private schools to implement them. 

4. Partnerships 

Partnerships, in the context of education, refer to collaborative efforts between public and private 

schools designed to leverage their unique strengths and resources for mutual benefit. Legal 

frameworks can play a crucial role in facilitating these partnerships and fostering a more dynamic 

and equitable educational landscape. According to Levin et al. (2017) streamlining legal 

frameworks can encourage public and private schools to share resources like textbooks, specialized 

equipment, or even underutilized facilities.  This allows for cost savings and ensures students have 

access to a wider range of educational resources, regardless of their school system. 

Horn & Lipowsky (2016) advocates that legal frameworks can enable public and private schools 

to offer joint programs that benefit students from both sides. This could involve collaborative 

online courses, student exchange programs, or shared extracurricular activities.  These programs 

can broaden educational experiences and expose students to diverse learning environments. 

Equally, according to Desimone et al. (2009), facilitating teacher exchange programs is another 

avenue for fostering collaboration.  Allowing teachers from both public and private schools to 

observe different teaching styles and share best practices can lead to professional development and 

improved teaching methodologies for all students. 
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Growth of Private Schools 

Private schools are educational institutions that are not administered or funded by the government. 

They are sometimes referred to as independent schools. They usually have characteristics like 

smaller class sizes, more selective admission process and flexible curriculum. Growth of private 

schools refers to the increase in the number of private schools, their enrollment, or both, over time. 

This growth can occur at varying rates and be influenced by diverse factors. Ornstein (1987) notes 

an increase in private school enrollment in the 1980s, coinciding with a perceived decline in public 

school quality. Parents may seek private schools for factors like smaller class sizes, specialized 

curriculum, or religious affiliation. The World Bank (2014) highlights that rising personal wealth 

allows some families to afford alternative education options. Additionally, in Cameroon, 

governments may rely on the private sector to meet increasing education demands, especially in 

resource-scarce areas. Hannigan (2013) points out the historical significance of religious-affiliated 

private schools, particularly Catholic schools, which catered to specific cultural and religious 

communities. While the share of religious schools has shifted, they continue to play a role in the 

private education landscape. 

Cato Institute (2023) reports on the growth in private schools following the COVID-19 pandemic, 

suggesting a potential preference for perceived safety or differing approaches to education. This 

highlights the diversification of private schools catering to various educational needs and 

preferences. Svecova (2000) emphasizes the varying growth rates of private schools across 

different regions. Countries like Japan and South Korea showcase significant private school 

enrollment, while others might experience slower growth. This underscores the influence of 

socioeconomic and cultural contexts on private school demand. 

Growth of private schools can be viewed in terms of financial growth and social growth. 

Financial Growth 

Financial growth in the context of private schools can be viewed in terms of revenue growth and 

profitability growth. Revenue growth refers to the increase in the total income generated by the 

school, which can be achieved through various strategies like tuition hikes, attracting new students, 

or securing external funding. Profitability growth focuses on the increase in the net income 

(revenue minus expenses) of the school, indicating a more sustainable and efficient financial 

operation.  
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Social Growth 

The term "social growth" of private schools is not a commonly used term and can be interpreted 

in different ways. It can be viewed in terms of growth of private schools and their social impact 

on one hand and the contribution of private schools to students' social development on the other 

hand. Private schools have seen growth in their numbers globally in recent decades. This can be 

attributed to various factors, including: rising concerns over public education quality in some 

regions, desire for smaller class sizes and personalized attention, religious or faith-based education 

preferences. The social impact of this growth depends on various factors like: accessibility, 

community engagement and perpetuation of inequality. However, growth of expensive private 

schools might exacerbate social and economic inequalities by catering to a privileged segment of 

society. 

Private schools may also offer certain potential benefits for students' social development. Smaller 

class sizes and a shared identity based on shared values can foster a closer sense of community 

and belonging. Many private schools also offer a wider range of extracurricular activities and 

leadership opportunities, which can help students develop social skills and confidence. Depending 

on the school's diversity and curriculum, private schools might equally offer opportunities for 

students to interact with individuals from different backgrounds and viewpoints. 

Advantages and Disadvantages of Government Assistance to Private Education 

Advantages 

1. Increased Educational Choice and Flexibility  

Government assistance could expand educational options for families, allowing them to choose a 

school environment aligning with their values, religious beliefs, or specific learning needs. This 

could promote diversity and cater to individual preferences beyond a one-size-fits-all public 

system. 

2. Potential for Innovation and Experimentation  

With less rigid regulations, private schools might be more receptive to innovative teaching 

methods, curriculum designs, or specialized programs. Government funding could support this 

experimentation, potentially leading to advancements that benefit the broader education landscape. 

3. Enhanced Competition and Accountability 

Increased participation of private schools, with government oversight, could create a more 

competitive educational environment. This could incentivize public schools to improve their 
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performance and efficiency, benefiting all students ultimately. 

4. Targeted Aid for Disadvantaged Students 

Carefully designed government assistance could provide scholarships or vouchers for low-income 

families, enabling them to access private education opportunities that might otherwise be out of 

reach. This could promote social mobility and equalize educational opportunities. 

5. Collaborative Partnerships and Resource Sharing  

Collaboration between public and private schools, facilitated by government support, could lead 

to resource sharing, joint professional development programs, and knowledge exchange, 

potentially elevating the quality of education overall. 

Disadvantages 

1. Exacerbating Inequality 

Government funds directed towards private schools might divert resources away from public 

schools, potentially hindering their ability to improve and further disadvantage students from low-

income families who rely on public education. Also, increased affordability of private schools due 

to government assistance could lead to wealthier families concentrating in them, creating 

segregated educational environments that hinder social mobility and understanding between 

different socioeconomic groups. 

2. Undermining Public Education 

Government funding allocated to private schools could create a perception that public education 

is less important, leading to decreased public support and investment in improving public schools. 

Also, increased competition from private schools with more resources could incentivize public 

schools to lower their standards to attract students, ultimately harming the quality of education for 

all. 

3. Accountability and Oversight Challenges 

Holding private schools accountable for meeting standardized performance metrics and 

educational quality could be challenging, especially with less regulation compared to public 

schools. Equally, private schools might be less transparent with their finances and operations 

compared to public schools, raising concerns about the responsible use of government funds. 

4. Potential for Abuse and Misuse 

For-profit private schools receiving government funding could prioritize profit over educational 

quality, potentially compromising their mission and leading to unethical practices. Some private 
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schools might select students based on academic ability or other criteria, leaving public schools 

with more challenging student populations, further impacting equality. 

5. Limited Evidence of Effectiveness 

Research on the impact of government assistance on private education outcomes is mixed, with 

some studies showing little to no improvement compared to public schools. Attributing 

improvements solely to government assistance is challenging, as other factors like smaller class 

sizes or specific school cultures also influence outcomes. 

Conceptual Framework 

The conceptual framework is a figure that presents the relationship between the variables identified 

in the study. In the case of this study, it presents the relationship between government assistance 

which is the independent variable and growth of private schools which is the dependent variable 

The framework is presented above below:  

The Relationship between Financial Government Assistance and the Growth of Private 

Schools 

The relationship between financial government assistance and the growth of private schools can 

present potential benefits and drawbacks on the growth of private schools. If government funding 

helps private schools lower their tuition fees, it could make them more affordable for a wider range 

of families, potentially increasing access to education for those who might not otherwise be able 

to afford it. Also, publicly funded private schools could offer additional educational options and 

pedagogical approaches, catering to diverse learning needs and preferences. This diversity could 

potentially benefit the overall education system. Equally, government funding for private schools 

could introduce competition within the education sector, potentially pushing both public and 

private schools to improve their educational quality to attract students. 

However, if resources are diverted from public schools to fund private schools, it could result in  
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Figure 1: Conceptual Framework 

 

Source: Author 2024  

Fewer resources available for public schools, potentially impacting their quality and ability to 

serve students. Also, government funding for private schools benefit those who can already afford 

tuition, further exacerbating social and economic disparities in education access. Also, if 

government funds private schools, it may relinquish some control over curriculum, admissions, 

and other aspects of their operation, potentially impacting educational standards and 

accountability. 

The Relationship between Social Government Assistance and the Growth of Private 

Schools 

The relationship between social government assistance programs and the growth of private schools 
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can be positive or negative by lubienski, S.R. (2009). On the positive side, social assistance 

programs might indirectly create a demand for private schools by allowing families with limited 

means to afford educational alternatives. This could be especially true for programs that provide 

vouchers or scholarships specifically for private education. Also, if families receiving social 

assistance perceive public schools as underperforming or lacking desired resources, they might be 

more likely to seek alternatives in private schools. This could be driven by concerns about 

academic performance, safety, or the school environment. 

Negatively, the resources allocated towards social assistance programs could potentially come at 

the expense of funding for public schools. This might lead to under-resourced public schools, 

potentially further driving families towards private alternatives. If the parents receiving social 

assistance are unable to afford private school tuition, even with vouchers or scholarships, they 

might still be limited to under-resourced public schools, potentially exacerbating educational 

disparities. 

The Relationship between Legal government assistance and the Growth of Private Schools 

Different aspects of the legal framework can influence the growth of private schools in both 

positive and negative ways, according to Rose, P. (2005). When public education systems are 

perceived as failing to meet the needs of some students, parents may be more likely to seek 

alternative options in private schools. Stringent regulations and limitations placed on public 

schools, or lack of resources, can contribute to this perception. Some legal frameworks allow for 

greater freedom for private schools to design their own curriculum and teaching methods. This 

flexibility may attract parents seeking specific educational approaches not offered in public 

schools. Streamlined registration processes, clear guidelines, and less stringent regulations in the 

legal framework can simplify setting up and operating private schools, potentially leading to their 

growth. 

On the other hand, legal frameworks with extensive regulations and rigorous quality control 

measures can impose significant burdens on private schools, increasing their operating costs and 

potentially hindering their growth. Legal requirements that apply equally to both public and private 

schools, such as standardized testing or specific curriculum mandates, might deter schools with 

unique educational philosophies from entering the market. Legal frameworks that favor public 

school funding over private schools can put them at a financial disadvantage, limiting their ability 

to attract qualified teachers, invest in infrastructure, and ultimately restricting their growth 
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potential. It is important to note that the specific impact of any legal framework on private school 

growth depends on the interplay of these factors, the socioeconomic context, and the educational 

landscape of a particular country or region. Therefore, it is crucial for policymakers to design legal 

frameworks that strike a balance between fostering innovation and ensuring accountability, and 

between allowing for parental choice while promoting inclusivity and equity within the entire 

education system. 

Theoretical Literature 

Theory of Administrative Principle 

Henri Fayol, a French mining executive, published his theory of administrative principles in his 

1916 book "General and Industrial Management." Though developed for industrial organizations, 

his 14 principles have found broad application in management studies across various sectors. Fayol 

proposed 14 interconnected principles covering different aspects of management: 

1. Division of Work 

Henri believed that segregating work in the workforce amongst the worker will enhance the quality 

of the product. Similarly, he also concluded that the division of work improves the productivity, 

efficiency, accuracy and speed of the workers. This principle is appropriate for both the managerial 

as well as a technical work level. 

2. Authority and Responsibility  

These are the two key aspects of management. Authority facilitates the management to work 

efficiently, and responsibility makes them responsible for the work done under their guidance or 

leadership. 

3. Discipline 

Without discipline, nothing can be accomplished. It is the core value for any project or any 

management. Good performance and sensible interrelation make the management job easy and 

comprehensive. Employees good behaviour also helps them smoothly build and progress in their 

professional careers. 

4. Unity of Command  

This means an employee should have only one boss and follow his command. If an employee has 

to follow more than one boss, there begins a conflict of interest and can create confusion. 

5. Unity of Direction:  

Whoever is engaged in the same activity should have a unified goal. This means all the person 
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working in a company should have one goal and motive which will make the work easier and 

achieve the set goal easily. 

6. Subordination of Individual Interest 

This indicates a company should work unitedly towards the interest of a company rather than 

personal interest. Be subordinate to the purposes of an organization. This refers to the whole chain 

of command in a company. 

7. Remuneration 

This plays an important role in motivating the workers of a company. Remuneration can be 

monetary or non-monetary. However, it should be according to an individual’s efforts they have 

made. 

8. Centralization  

In any company, the management or any authority responsible for the decision-making process 

should be neutral. However, this depends on the size of an organization. Henri Fayol stressed on 

the point that there should be a balance between the hierarchy and division of power.  

9. Scalar Chain 

Fayol on this principal highlight that the hierarchy steps should be from the top to the lowest. This 

is necessary so that every employee knows their immediate senior also they should be able to 

contact any, if needed 

10. Order 

A company should maintain a well-defined work order to have a favorable work culture. The 

positive atmosphere in the workplace will boost more positive productivity. 

11. Equity  

All employees should be treated equally and respectfully. It is the responsibility of a manager that 

no employees face discrimination. 

12. Stability 

An employee delivers the best if they feel secure in their job. It is the duty of the management to 

offer job security to their employees. 

13. Initiative  

The management should support and encourage the employees to take initiatives in an 

organization. It will help them to increase their interest and make then worth. 

14. Esprit de Corps 
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It is the responsibility of the management to motivate their employees and be supportive of each 

other regularly. Developing trust and mutual understanding will lead to a positive outcome and 

work environment 

Fayol's theory draws on classical management perspectives, emphasizing order, hierarchy, and 

rational structures. He believed efficient management could be universally applied, regardless of 

industry or context. While some principles require adaptation in today's dynamic work 

environment, others remain relevant. The focus on efficiency, clear communication, and employee 

well-being aligns with contemporary management concerns. However, modern organizations tend 

to emphasize on flexibility, collaboration, and employee engagement, requiring adjustments to 

Fayol's original framework. Henri Fayol's administrative principles offer a valuable foundation for 

understanding management practices. While some aspects need adaptation for contemporary 

contexts, his emphasis on core principles like efficiency, clear communication, and employee well-

being continues to influence management theory and practice. Further research is needed to 

explore the nuanced application of these principles in diverse organizational settings. 

While Henri Fayol's theory of administrative principles has had a significant impact on 

management thought and practice, it is not without its criticisms. Critics argue the emphasis on 

hierarchy and clear structures can lead to bureaucratic organizations that stifle innovation and 

employee autonomy. Studies have shown that overly rigid structures can limit decision-making 

and creativity, hindering adaptation in dynamic environments. The universal applicability of the 

principles is questioned. Studies suggest that organizational cultures and contexts vary 

significantly, requiring flexible approaches that adapt to specific needs. Applying a rigid 

framework across diverse settings might be ineffective or even counterproductive. 

Also, the focus on control and order might clash with modern management trends emphasizing 

employee empowerment, self-management, and intrinsic motivation. Studies have shown that 

overly controlling environments can negatively impact employee engagement and satisfaction. 

Critics argue the theory downplays the importance of human factors like emotions, individual 

differences, and social dynamics within organizations. Studies have shown that neglecting these 

aspects can lead to employee dissatisfaction, low morale, and reduced productivity. The 

prioritization of efficiency could overshadow broader organizational goals like social 

responsibility, sustainability, and long-term impact. Studies have shown that organizations solely 

focused on short-term efficiency might miss opportunities for long-term success and adaptation. 
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While some studies support individual principles, the overall framework lacks strong empirical 

backing. Critics argue that many of the principles are based on Fayol's personal experience and 

observations, lacking comprehensive research and data-driven validation. 

It is important to note that the criticisms are not without counterpoints. Proponents of Fayol's 

theory argue that its principles provide a solid foundation for building effective organizations, 

especially in larger, complex structures. They advocate for adapting the principles to specific 

contexts and integrating them with modern management approaches that emphasize human factors 

and flexibility. 

Henri Fayol's theory of administrative principles can offer insights into the potential effects of 

government assistance on private education institutions, but it is important to remember that the 

theory operates at a more generic level and requires additional considerations for specific contexts 

like education and government intervention. Government assistance could allow private 

institutions to further specialize in areas where they excel, aligning with Fayol's principle. For 

example, funds could be directed towards specific programs or expertise within the institution, 

improving efficiency and effectiveness. Clear regulations and guidelines attached to government 

funding could strengthen internal accountability within the institution, aligning with the principle 

of responsibility. This could lead to improved student outcomes and resource allocation. 

Government collaboration could lead to more coordinated efforts between private institutions and 

the public education system, potentially promoting a unified vision for education at a national 

level, as suggested by the principle of unity. Government funding could stabilize the financial 

situation of private institutions, enabling them to offer competitive salaries and attract qualified 

personnel, aligning with principles of remuneration and stability. This could enhance the quality 

of education offered. 

On the other hand, excessive regulations or reporting requirements attached to government funding 

could create bureaucratic burdens for private institutions, potentially hindering their flexibility and 

adaptability, as per criticisms of Fayol's theory. Overly centralized decision-making by the 

government could limit the autonomy of private institutions, potentially stifling innovation and 

creativity, aligning with some criticisms. Concerns exist about whether government assistance 

creates a level playing field or unfairly advantages certain private institutions, potentially 

contradicting the principle of equity. Government intervention could be perceived as interference 

by some institutions, impacting internal morale and team spirit, potentially conflicting with the 
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principle of esprit de corps. 

Theory of Bureaucracy 

Max Weber, a German sociologist, laid the foundation for modern bureaucracy theory in his 1922 

work, "Economy and Society." He proposed bureaucracy as the most efficient and rational form 

of organization for managing large-scale tasks in complex societies. This literature review explores 

the core tenets of Weber's theory, its theoretical underpinnings, impact, and contemporary 

relevance. Weber defined bureaucracy by six key characteristics: 

Division of Labor: Specialization based on expertise and qualifications. 

Hierarchical Structure: A clear chain of command with defined authority levels. 

Formal Rules and Procedures: Standardized rules and regulations govern operations. 

Impersonality: Decisions based on objective criteria, not personal relationships. 

Meritocratic Recruitment: Selection based on objective qualifications, not personal connections. 

Career Orientation: Long-term employment with promotion based on performance. 

Weber's theory is rooted in his broader views on social change and rationalization. He believed 

bureaucracy emerged as a necessary response to the increasing complexity of modern societies, 

offering predictability, efficiency, and order.Weber's theory has had a profound impact on various 

fields, including sociology, political science, and organization studies. Studies have explored the 

effects of bureaucracy in diverse contexts. 

While Max Weber's theory of bureaucracy provided a groundbreaking explanation of modern 

organizations, it is not without its critiques. Bureaucracy can become trapped in red tape, stifling 

innovation and hindering responsiveness to changing circumstances. This criticism aligns with 

studies showing negative impacts on creativity and decision-making speed. Research by Mintzberg 

(1979) and others points to how rigid rules and procedures can hinder decision-making and 

adaptation, especially in dynamic environments. Bozeman (2000) found that over-

bureaucratization in public agencies can lead to inefficiencies and delays. Also, emphasizing rules 

and hierarchy can distance employees from their work and colleagues, leading to disengagement 

and dissatisfaction. Studies support this view by showing correlations between bureaucratic 

structures and employee alienation. Burawoy's (1979) study of factory workers reveals feelings of 

powerlessness and alienation within bureaucratic structures. Leidner (1993) explores how 

technology can further amplify feelings of isolation and lack of control in bureaucratic 

organizations. Critics also argued that bureaucratic structures can perpetuate and amplify existing 
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inequalities by favoring those with knowledge and power within the hierarchy. Studies illustrate 

how unequal access to resources and decision-making power can be reinforced by bureaucracy. 

Khan (1997) examines how bureaucratic procedures can be used to discriminate against 

marginalized groups in access to services. Lipsky (1980) explores how street-level bureaucrats 

exert discretionary power, potentially favoring certain groups over others. 

It is important to note that the criticisms are not absolute. Bureaucracy offers advantages like 

clarity, consistency, and efficiency. However, it is crucial to address its limitations. Modern 

organizations need to adapt to changing environments, incorporating flexibility and feedback loops 

within structures. Balancing rules with employee autonomy and opportunities for participation can 

foster engagement and innovation. Ensuring fair and transparent procedures while minimizing 

power imbalances is critical for social justice and organizational effectiveness. Utilizing 

technology wisely can streamline processes, improve communication, and empower employees 

within bureaucratic structures. While Weber's theory provides a valuable starting point, 

understanding its criticisms informed by relevant studies is crucial. Adapting bureaucratic 

structures to be more adaptable, human-centered, and equitable is essential in today's dynamic 

world. Continuous evaluation and improvement are necessary to ensure bureaucracy serves its 

intended purpose effectively and ethically. 

Max Weber's theory of bureaucracy, while developed for understanding large organizations, can 

offer insights into how government assistance interacts with private education institutions. On the 

positive side, clear regulations and application procedures can ensure transparency and fairness in 

allocating assistance. Standardized reporting requirements can enhance data collection and 

accountability. Defined roles and responsibilities within government agencies can streamline 

decision-making and prevent confusion. Specialized officials can oversee program implementation 

and provide technical assistance to private institutions. On the negative side, complex application 

processes and reporting requirements can create administrative burdens for private institutions, 

hindering their flexibility and efficiency. Bureaucratic procedures may prioritize adherence to 

rules over individual needs, leading to inflexible responses to unique situations faced by private 

institutions. Decisions made by individual officials based on their interpretation of rules can 

introduce inconsistencies and uncertainty for private institutions. Private institutions may feel 

beholden to government agencies, potentially affecting their autonomy and decision-making 

power. 
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Agency Theory 

Agency theory, initially formalized in 1976 by Michael Jensen and William Meckling, explores 

the complex relationship between a principal (who entrusts tasks to another) and an agent (who 

acts on the principal's behalf). This literature review delves into the core tenets of agency theory, 

its theoretical underpinnings, impact, and contemporary relevance. The core of agency theory 

revolves around the inherent conflict of interest that can arise between a principal and their agent. 

This conflict stems from the agent's potentially divergent goals and information access compared 

to the principal. To address this, agency theory proposes several key principles: 

Principal-Agent Problem: The fundamental conflict arising from differing objectives and 

information asymmetry between principal and agent. 

Monitoring and Incentives: Aligning the agent's interests with the principals through careful 

monitoring, contracts, and performance-based incentives. 

Information Sharing: Encouraging information transparency and open communication to reduce 

information asymmetry and build trust. 

Delegation and Control: Finding the optimal balance between delegating decision-making 

authority to the agent and retaining sufficient control for the principal. 

Agency theory draws on various economic and organizational theories, including transaction cost 

economics, game theory, and behavioral economics. It assumes individuals rationally pursue their 

own self-interest, and information asymmetry can lead to opportunistic behavior from the agent. 

Agency theory has significantly impacted various fields, including finance, management, and law. 

Studies have explored its application in diverse contexts: Studies (e.g., Jensen &Meckling, 1976) 

suggest aligning executive pay with company performance can incentivize actions benefiting the 

principal (shareholders). Research (e.g., Tirole, 1988) examines how franchise contracts with 

performance-based royalties and monitoring mechanisms can address agency problems. Agency 

theory informs studies (e.g., Fama & Jensen, 1983) on board structures, shareholder activism, and 

other mechanisms to ensure management acts in shareholders' best interests. 

The agency theory has also received it fair share of criticisms. Agency theory primarily assumes 

individuals act out of self-interest, seeking personal gain. However, critics argue that these 

disregards other significant motivational factors like: social norms, reciprocity, loyalty and 

identification. The theory primarily focuses on rational decision-making, overlooking emotions 

like fear, trust, and fairness that significantly influence behavior in real-world scenarios. Agency 
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theory assumes maximizing financial returns are the primary concern for both principal and agent. 

However, in areas like healthcare or education, other goals like patient well-being or student 

learning are of central importance. The theory primarily addresses economic transactions, 

neglecting the ethical frameworks and social responsibilities inherent in professions like medicine, 

teaching, or public service. The Agency theory often assumes a more balanced relationship 

between principal and agent, potentially ignoring power imbalances that can distort 

communication, information sharing, and decision-making in non-economic settings. 

Critics argue that applying agency theory solely for profit maximization can lead to unethical 

practices like exploiting agents, disregarding environmental concerns, or manipulating 

information for personal gain. The focus on aligning agent and principal interests might neglect 

the well-being of other stakeholders like employees, communities, and the environment, leading 

to unsustainable and harmful outcomes. Overemphasis on monitoring and control mechanisms 

based on suspicion can cultivate distrust between parties, hindering collaboration and innovation. 

Agency theory can offer a lens to analyze the potential effects of government assistance on private 

education institutions, understanding that the specific context and nature of the assistance 

significantly impact the outcome. The government acts as the principal, setting goals and allocating 

resources (funding, regulations) to private institutions (agents). Conflicts might arise due to 

differing objective. The government wants to improve overall educational quality, public access, 

and accountability. Private secondary schools on the other hand want maintain autonomy, financial 

sustainability, and specific educational philosophies. The government might not have complete 

information about the institutions' operations and internal decision-making, potentially hindering 

effective monitoring and evaluation. Linking funding to achieving specific educational outcomes 

can incentivize desired behaviors in institutions. Monitoring student performance and institutional 

data can inform accountability measures but might raise concerns about oversimplification and 

neglecting broader educational goals. These can ensure compliance with government standards but 

might create administrative burdens and limit institutional flexibility. 

Institutions might adapt their practices to align with funding criteria and regulations, potentially 

changing their educational approach or student selection. In some cases, institutions might find 

ways to manipulate data or focus on achieving narrow metrics at the expense of broader 

educational goals. Regular dialogue and information sharing between government and institutions 

can build trust, foster transparency, and facilitate mutually beneficial solutions. Finding the right 
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balance between government oversight and institutional freedom is crucial. Excessive control can 

stifle innovation and hinder responsiveness to specific needs, while minimal oversight might raise 

concerns about accountability and quality. Ensuring equitable access to quality education for all 

students, regardless of socioeconomic background, is a key ethical consideration. Balancing 

financial sustainability with ethical admissions practices, responsible resource allocation, and fair 

treatment of employees is crucial. Both government and institutions must be transparent in their 

decision-making and accountable for the outcomes of their actions. 

Empirical Literature 

Watson and Ryan (2010) carried out a study to analyse the impact of government subsidies on 

Australian secondary schools. This study used secondary data (administrative and participation 

data) and made use of descriptive statistics. The research found out that Australian private 

secondary schools have used government subsidies to improve the quality of their services rather 

than reduce the school fees. Hence, the study suggests that the Australian government funding 

scheme was ineffective in facilitating access to private schools for students from lower 

socioeconomic backgrounds. 

Baird & Witte (2014) investigated the potential "crowding out" effect of school choice vouchers 

on public school resources in Louisiana in the United States. The research design was the 

Instrumental Variables (IV) methodology using voucher eligibility as an instrument for private 

school attendance. The sample constituted of Public and private school students in Louisiana 

(around 120,000 students). The data was Student-level data on demographics, school 

characteristics, and standardized test scores which was analysed using Instrumental variables 

estimation to account for potential selection bias. The study found no evidence of a crowding-out 

effect on public school resources, suggesting that vouchers did not lead to a decline in per-pupil 

spending in public schools. However, the study required strong assumptions about the instrument 

validity, potential for unobserved factors influencing results. 

Hungerman & Rinz (2015) explore how vouchers and other large-scale programs subsidizing 

private school attendance have affected the fiscal outcome of private schools and the affordability 

of private education. The primary financial data we can use came from the core financial files 

produced by the National Center of Charitable Statistics. The results show that the impact on 

subsides on enrollment depends on the type of program introduced with programs restricting 

eligibility to certain groups creating large enrollment gains and some price increases compared to 
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unrestricted programs. 

Cohodes & Baird (2016) examined the impact of public funding for private schools on student 

achievement and school quality in Louisiana and Ohio in the United States. The Regression 

discontinuity design (RDD) leveraging changes was used in eligibility criteria for public funding. 

The sample constituted of students attending private schools in the years before and after the 

funding change (around 2,000 students). The data used for this study was standardized test scores 

and school expenditure data. The data was analysed using regression discontinuity analysis to 

estimate the causal impact of public funding on student achievement and school resources. The 

findings suggest that public funding for private schools in Louisiana led to small improvements in 

student math scores but had no significant impact in Ohio. No consistent effect observed on school 

resources. This study was limited in terms of the RDD which relied on specific policy changes, 

results may not generalize to other contexts. 

Uribe & Vegas (2019) assessed the impact of public funding on private school quality in Chile. 

The difference-in-differences (DID) approach was used to compare schools that became eligible 

for public funding with those that remained ineligible. The sample constituted of studies Private 

schools participating in the program and a matched comparison group (around 1,000 schools). 

Data was collected from school enrollment data, standardized test scores, and teacher 

qualifications. The DID estimation was used to isolate the causal effect of funding on school 

quality. The findings indicated that public funding led to improvements in teacher qualifications 

and reductions in class sizes in private schools, but no significant impact on student test scores. 

The limitation of this study is the potential for selection bias if schools that applied for funding 

differed systematically from those that didn't. 

Alkhowaiter (2020) carried out a study to assess the effect of the wage subsidy program on private 

education outcomes in Saudi Arabia. The data used in the paper uses three main administrative 

datasets: the Teachers’ Wage Subsidy Program, nationwide standardized test scores (Qiyas) for 

the Achievement and Capabilities exams per educational track and an annual dataset, Distribution 

of Teachers. The data was analysed using the OLS regression and quantile regression models. The 

results show that the take-up rate of subsidized teachers amongst private schools was nearly 

complete at 93%, but schools differed in terms of their subsidized faculty ratio. The student 

outcomes in schools with a high ratio of subsidized faculty to schools were compared with a low 

ratio of subsidized faculty. The fact that the subsidy targeted unemployed workers raises the 
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prospect that selection may lead to lower-quality teachers entering the labor market. The thesis 

attempts to speak to the selection story and suggests future work on the topic. 

Egken and Tan (2020) conducted a study to determine the level of implementation of government 

assistance to private education and its impact on the performance of administrators and secondary 

schools in the Philippines. This study used the descriptive research design. Questionnaires were 

used to gather data and the respondents involved the school heads of 50 private schools with 

government assistance. The sampling technique used was the simple random sampling. The data 

was analysed using descriptive statistics (frequency counts, percentages, mean) and inferential 

statistics (Pearson and spearman correlation). The level of implementation was measured in terms 

of frequency of orientation, conferences conducted, number of training programs conducted, 

number of research and evaluation studies conducted. The performance of administrators was 

measured in terms of general admission, leadership, personal and academic program management. 

The statistical tests revealed that no significant relationship exists between the two variables.  

Klasra and Huma (2020) explores the financial subsidy program in Punjab education foundation 

for increasing student enrollment and retention of private schools in Punjab. The study was 

descriptive in nature. Data was collected through questionnaires distributed to program 

administrators, school owners, and principals among others. The researcher used a simple random 

sampling technique to get the sample. The data was analyse using the one-way ANOVA and t-

tests. The results indicated that the program increases the choices of poor families to enroll their 

children in school of their preference because of quality, pedagogical approaches, affordability and 

geographical location regardless of financial barriers. 

Research Gap 

Numerous researchers have carried out research on government assistance and the growth of 

private schools. Others have researched on the effect of government assistance on the growth of 

private schools. This is to say that the concepts of government assistance to private education have 

been extensively studied by researchers. However, this study has identified conceptual and 

methodological gaps that have to be fill. In terms of the conceptual gap, this study differentiates 

itself from other studies on this topic by capturing the government assistance to private schools in 

a different way. Most of the researchers like Uribe & Vegas (2019), Klasra and Huma (2020) and 

Alkhowaiter (2020) focused more on the financial aspect of government assistance to private 

schools. However, this study will provide a more complete version of government assistance by 
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providing aspects of social and legal framework to private schools in addition to the financial 

support. The methodological gap filled by this study is that this study used the primary data as 

opposed to the secondary data used by the majority of the other authors on the topic. 
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CHAPTER THREE 

METHODOLOGY 
Research Design 

The research design that was used in this study is the descriptive research design. This design 

entails getting information on the current status of a phenomenon or a particular situation. Through 

this design, the effect of government assistance on the growth of private secondary schools was 

assessed using questionnaires (Quantitative methods) that capture the various types of government 

assistance and growth. The data was collected and analysed in order to make a decision on whether 

to confirm or disconfirm the developed hypotheses in this study. The descriptive research design 

was applied in this study because it permits the collection of broad range of data within a short 

period of time. Thus, it enabled the collection of data on the types of government assistance and 

growth in private schools in a fast and efficient manner. Hypotheses were tested using ordinal 

logistic regression. 

Area of the Study 

Yaounde VI is a subdivision of the city of Yaoundé, Cameroon. It is located in the Centre region 

of the country. The subdivision has a population of about 300000 inhabitants and covers an area 

of 22.2 km2. It is made up of neighborhoods like: Biyem-Assi, Etoug-Ebe, Melen, Mendong, Obili, 

Mvog-Betsi, Simbock and others. Yaounde VI is a vibrant and dynamic subdivision with a rich 

history and culture. It is a major economic, cultural, and educational center in Yaoundé. It is home 

to a number of important institutions, including the University of Yaoundé I, the National School 

of Administration and Magistracy, and the Yaounde Central Hospital. It is also home to a number 

of markets, including the Mokolo Market and the Mvog-Ada Market. All these have made 

Yaoundé VI a very attractive place to settle in. The subdivision is also blessed with a variety 

government and private schools (primary and secondary) which have boosted the education sector. 

Some of the most notable private schools include Holy Infant School, English High School, Franky 

Comprehensive College, Oxford Comprehensive College and COSBIE.   

Population of the Study 

The population of this study was all the private secondary schools that are present in Cameroon. 

However, the target population was limited to five private secondary schools in the Yaounde IV 

Subdivision in Cameroon. 
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Sample Procedures and Sample Size 

The sampling technique that was used in this study was the purposive sampling technique. In this 

sampling technique, the members that constitute the sample are chosen based on the judgment of 

the researcher. The same size was determined using the Krejce and Morgan table. In this study, 

the members of the population that were chosen to make up the sample were the school 

administrators and staffs of Holy Infant School, English High School, Franky Comprehensive 

College, Oxford Comprehensive College and COSBIE private secondary schools in Yaounde VI. 

So, 190 school administrators and staffs were purposively sampled. They were chosen because 

they could provide a more detailed account on the government assistance that private schools 

receive and their growth. A return rate of 160 questionnaires came in. 

The return rate of the instrument 

The return rate indicates the number of questionnaire that were received at the end of research after 

the questionnaire were administered to respondents. The return rate for this study was calculated 

using simple percentage based on the formula below: 

The return rate of the instruments 

 

R= 

 

 

Where; 

R꞊ Return rate 

         ∑RQ꞊ Sum of questionnaires returned 

        ∑AQ꞊S um of questionnaires administered 

%꞊ Percentage expressed as a hundred 

The rate of return of questionnaires for this study was calculated as follows; 

Total number of questionnaires administered ꞊ 190 

Total number of questionnaires returned꞊ 160 
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Therefore, return rate is: 

 

R= 

 

Data Collection Instrument 

Description of Instrument 

In order to answer the research questions and attain the objectives of this study, data were collected 

by using questionnaires. The questionnaire contains 23 questions that were adopted in accordance 

with previous studies on the topic and amended to suit the study. This questionnaire was made up 

of three sections: Section A, Section B and Section C. Section A contains close-ended questions 

to gather information on the demographic characteristics of the respondents. It includes gender, 

educational qualification and years of service. Section B and C was designed in a 5-point Likert 

scale, containing questions that were coded as follows: 1-Strongly Disagree, 2-Disagree, 3-

Neutral, 4-Agree and 5-Strongly Agree. Section B contains fifteen (15) questions on the types of 

government assistance. Section C contains 5 questions to get data on the growth of private schools. 

To ensure that the data collection instrument will produce accurate results, the reliability and the 

validity of the instrument was determined. Reliability measures how consistently the data 

collection instrument measures what is measures. In this study, the reliability was determined by 

using the Cronbach Alpha. The threshold for an instrument to be considered reliable is that it 

should have a Cronbach Alpha which is more than 0.845. The validity measures how accurately 

the data collection instrument actually measures what it is intended to measure. The validity in this 

study was determined by carrying out a pilot testto review the questionnaire’s content and 

comprehension, after which amendments were made to make it more suitable to collect data. 

Model Specification 

The model that was used in this study was presented as follows: 

Logit (G)=log [G/(1 − G)]== β0+ β1FGAi+ β2SGAi+β3LFEi+ µ 

Where; 

Logit (G)= Logit notation which denotes the thresholds for growth (low growth, average growth, 

high growth) 

FGAi= Financial Government Assistance. 

SGAi= Social Government Assistance. 

160 

190 

X 100 

= 84.21% 
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LFEi= Legal Assistance for Education. 

β0= Constant term.  

β1, β2, β3 = Regression coefficients. 

Measurability of Variables 

Table 1: Measurability of Variables 

Variables Sub-Variables Measures 

Government Assistance  Financial Assistance Scholarships and sponsorships 

Educational loans 

Aids and Grants 

Subventions and Subsidies 

Social Assistance Providing social needs such as health 

care services 

Social amenities such as Pipe borne 

water 

Recreational facilities such as 

playground, packs, sport fields, 

library, canteen) 

Construction of school infrastructure, 

roads etc. 

Legal Assistance Laws on the authorization, 

functioning and organization of the 

education system 

Growth of Private 

Secondary Schools 

Financial Growth Total government expenditure in 

secondary schools, including transfers 

paid (scholarships) 

Transfers received from the schools 

(sector budget support) 

Assessing financial Performance of 

private Secondary schools with the 

use of financial ratios 
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Social Growth 

 

Technological advances 

Improvement in teaching learning 

methods 

Infrastructural development 

Social Security 

Source: Author (2024) 

Data Collection Procedure 

In this study, the data collection method that was used was the self-administered survey. The 

questionnaire was designed, printed out and distributed to the administrators and staff of private 

secondary schools in Yaoundé VI. The questionnaire was made up of close ended and Likert scale 

questions that provides options for the respondents to choose from. The questionnaire also had 

instructions attached to each section for the respondents to know how to fill it. This method was 

used in this study because it was adequate for the respondents. They could fill the questionnaire at 

a time that was appropriate for them and also gave them their privacy when filling it.  

Data Analysis Instruments and Procedure 

The instruments that were used were the descriptive and inferential statistics tools. In the 

descriptive statistics, the frequency tables together with the measures of central tendency (mean) 

and measure of dispersion (standard deviation) were used to assess the level of government 

assistance and growth of private secondary schools. In the inferential statistics, regression analysis 

was used. This was done with the help of the statistical package for social sciences (SPSS). From 

the inferential statistics, conclusions were drawn from the data collected and generalisations was 

made on the entire population. 

The data that were collected from the questionnaires were coded using Microsoft Excel and 

inserted into the SPSS (Statistical Package for Social Sciences). In order to get the scale for the 

financial assistance, social assistance and legal framework for education, the mean of all the 

responses under each of the variables were gotten. Also, the average of all the responses of the 

growth of private secondary schools was equally calculated Later on, the descriptive statistics was 

carried out. The data on the demographic information was presented using tables, frequencies and 

percentages. The financial assistance, social assistance and legal framework for education and 

growth in private secondary schools were later assessed. The responses to the questions were 



42 
 

 
 

presented on tables with their various frequencies and percentages. A summary statistic was also 

provided and it consisted of the mean, standard deviation, and the Cronbach Alpha. The inferential 

statistics was later carried out. It was done using the ordinal logistic regression. 

Through the regression analysis, the relationship between the independent variable and the 

dependent variable were determined. It should also be noted that the P-value from the regression 

analysis was compared to the pre-selected alpha to evaluate the overall significance of the 

estimated parameters and formed the basis for testing the hypothesis. The inferential statistics is 

presented at 95% confidence interval with alpha set at 0.05 level of significance. 

Ethical Considerations 

Ethical considerations are an important part of research because it concerns the treatment of both 

the respondents and the information he or she provides. When collecting data for this study, the 

following were taken into consideration: Firstly, confidentiality was taken into account. The 

researcher made sure that the identity of the respondents was not exposed to others. Also, the hard 

copies were kept in places that are not easily accessible to others. Also, the data collection 

instrument did not necessitate the personal information of the respondents, hence the participation 

was anonymous. Moreover, the information that was gotten from various sources and existing 

bodies of knowledge like the internet, articles, books and others were referenced so as to 

acknowledged the presence of their idea in this study. Also, the respondents participated on the 

basis of informed consent, meaning that enough information was provided to the respondents about 

the study and the implications of their participation was also given to ensure that they give honest 

responds to questions that are asked. 
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CHAPTER FOUR 

PRESENTATION OF RESULTS 
In order to achieve the objectives of this study, questionnaire were purposively shared to the school 

administrators and staff of private secondary schools in Yaoundé VI subdivision. These 

questionnaires were administered through the drop and pick method. This data was analysed in 

order to the get the effect of government assistance on the growth of private secondary schools. 

This section presents the demographic distribution of the respondents, assessment of financial, 

social, legal government assistance and growth of private schools, the inferential statistics and the 

hypotheses testing. 

Demographic Distribution of the Respondents 

The demographic characteristics that were of interest in this study were the gender, educational 

qualification and years of service. The number of respondents were targeted at 190 school 

administrators and staff. Out of the 190 questionnaires distributed, 15 were not filled at all while 

15 others were partially completed. This leaves us with 160 completely and correctly filled 

questionnaires. This implies that the questionnaire had an approximately 84% response rate, which 

is suitable for this study. 

The information represented in the table 2 below revealed that 38.8% (62) of the respondents were 

males while 61.3% (98) were females. This implies that more female administrators and staff were 

assessed on their perception of government assistance on the growth of private schools. Based on 

the education qualification of the respondents, 13.8% (22) are undergraduates, 50.6% (81) are 

graduates while 35.6% (57) have completed postgraduate studies. Majority of the respondents are 

graduates. Thus, they are sufficiently knowledgeable to provide information on  

Table 2: Demographic Information of Respondents 

Variable Category Frequency Percentage 

Gender Male 62 38.8% 

Female 98 61.3% 

Total 160 100% 

Educational Qualification Undergraduate  22 13.8% 

Graduate 81 50.6% 

Postgraduate  57 35.6% 

Total 160 100% 

Years of Service Less than 5 years 40 25.0% 

About 5 years 59 36.9% 
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Above 5 years 61 38.1% 

Total 160 100% 

Source: Field Data (2024); IBM SPSS Statistics 25 

Government assistance and growth of private schools. With regards to the years of service, 25.0% 

(40) of the respondents have been working for less than 5 years, 36.9% (59) have been working 

for about 5 years and 38.1% (61) have been working for more than 5years. 

Descriptive Analyses of the Study Variables 

This section shows the analyses of the responses given by the respondents on their assessment of 

financial government assistance, social government assistance, legal assistance and the growth of 

private schools. This assessment was done by presenting the frequencies and percentages of the 

various responses ranging from strongly disagree (SD), disagree (D), Neutral (N), Agree (A), 

strongly agree (SA). A summary statistic was also presented that shows the mean, standard 

deviation, and the Cronbach alpha of all the variables of interest. 

Assessment of the Government Financial Assistance 

The respondents were required to provide their opinion on statements related to the government 

financial assistance based on five-point Likert scale ranging strongly disagree (SD), disagree (D), 

Neutral (N), Agree (A), strongly agree (SA). The frequencies and percentages of the various 

responses of the respondents are presented in Table 4 below: 
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Table 3: Assessment of Government Financial Assistance 

Government Financial Assistance  SD % D % N % A % SA % Mean STD 

The government gives sponsorships and 

scholarships to students in your school.  

14 8.8% 19 11.9% 27 16.9% 63 39.4% 37 23.1% 3.56 1.21 

The government give educational loans to 

support in growth and expansion of school. 

10 6.3% 18 11.3% 49 30.6% 46 28.7% 37 23.1% 3.51 1.14 

The government provides aids and grants to 

your school. 

7 4.4% 25 15.6% 26 16.3% 59 36.9% 43 26.9% 3.66 1.15 

The government gives subventions to your 

school. 

7 4.4% 16 10.0% 39 24.4% 61 38.1% 37 23.1% 3.65 1.07 

The government annually assess the overall 

financial performance of your school. 

11 6.9% 23 14.4% 34 21.3% 52 32.5% 40 25.0% 3.54 1.20 

Grand Mean 3.58 0.972 

Source: Field Data (2024); IBM SPSS Statistics 25 
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From Table 3, we can observe that 8.8% (14) strongly disagreed with the statement that the 

government gives sponsorships and scholarships to students in the school, 11.9% (19) disagreed, 

16.9% (27) were neutral, 39.4% (63) agreed and 23.1% (37) strongly agreed with the statement. 

Also, 6.3% (10) strongly disagreed with the statement that the government give educational loans 

to support in growth and expansion of school., 11.3% (18) disagreed, 30.6% (49) were neutral, 

28.7% (46) agreed and 23.1% (37) strongly agreed with the statement. Equally, 4.4% (7) strongly 

disagreed with the statement that the government provides aids and grants to the school, 15.6% 

(25) disagreed, 16.3% (26) were neutral, 36.9% (59) agreed and 26.9% (43) strongly agreed with 

the statement. Moreover, 4.4% (7) strongly disagreed with the government gives subventions to 

the school 10.0% (16) disagreed, 24.4% (39) were neutral, 38.1% (61) agreed and 23.1% (37) 

strongly agreed. In addition, 6.9% (11) strongly disagreed with the statement that the government 

annually assess the overall financial performance of your school, 14.4% (23) disagreed, 21.3% 

(34) were neutral, 32.5% (52) agreed and 25.0% (40). 

Assessment of the Government Social Assistance 

The respondents were required to provide their opinion on statements related to government social 

assistance based on five-point Likert scale ranging strongly disagree (SD), disagree (D), 

Neutral(N), Agree (A), strongly agree (SA). The frequencies and percentages of the various 

responses of the respondents are presented in Table 4.3. 

From Table 5, we can observe that 13.8% (22) strongly disagreed with the statement that the 

government has assisted in providing social amenities such as health care services and pipe borne 

water in your school, 8.8% (14) disagreed, 15.0% (24) were neutral, 38.1% (61) agreed and 24.4% 

(39) strongly agreed with the statement. Also, 10.6% (17) strongly disagreed with the statement 

that the government has supported financially in the provision of recreational facilities such as 

school playground, sport fields, library and canteen, 9.4% (15) disagreed, 18.1% (29) were neutral, 

45.6% (73) agreed and 16.3% (26) strongly agreed with the statement. Equally, 7.5% (12) strongly 

disagreed with the statement that the government assisted in the construction of your school roads 

as well as school infrastructure, 7.5% (12) disagreed, 25.0% (40) were neutral, 39.4% (63) agreed 

and 20.6% (33) strongly agreed with the statement. Moreover, 5% (8) strongly disagreed with the 

government ensures social security of teachers and students, 8.8% (14) disagreed, 18.1% (29) were 

neutral, 40.0% (64) agreed and 28.1% (45) strongly agreed. In addition, 3.1% (5) strongly 

disagreed with the statement that the government provides improved teaching and learning 
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facilities, 4.4% (7) disagreed, 20.6% (33) were neutral, 41.9% (67) agreed and 30.0% (48) strongly 

agreed. 
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Table 4: Assessment of Government Social Assistance 

Government Social Assistance  SD % D % N % A % SA % Mean STD 

The government has assisted in providing social amenities 

such as health care services and pipe borne water in your 

school. 

22 13.8% 14 8.8% 24 15.0% 61 38.1% 39 24.4% 3.50 1.32 

The government has supported financially in the provision 

of recreational facilities such as school playground, sport 

fields, library and canteen 

17 10.6% 15 9.4% 29 18.1% 73 45.6% 26 16.3% 3.47 1.18 

The government assisted in the construction of your 

school roads as well as school infrastructure. 

12 7.5% 12 7.5% 40 25.0% 63 39.4% 33 20.6% 3.58 1.12 

The government ensures social security of teachers and 

students. 

8 5.0% 14 8.8% 29 18.1% 64 40.0% 45 28.1% 3.77 1.10 

The government provides improved teaching and learning 

facilities. 

5 3.1% 7 4.4% 33 20.6% 67 41.9% 48 30.0% 3.91 0.98 

Grand Mean 3.65 0.926 

Source: Field Data (2024); IBM SPSS Statistics 25 
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Assessment of the Government Legal Assistance 

The respondents were required to provide their opinion on statements related to the government 

legal assistance based on five-point Likert scale ranging strongly disagree (SD), disagree (D), 

Neutral (N), Agree (A), strongly agree (SA). The frequencies and percentages of the various 

responses of the respondents are presented in Table 6 below: 
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Table 5: Assessment of Government Legal Assistance 

` SD % D % N % A % SA % Mean STD 

There are laws which govern the creation of Private 

Secondary schools in Cameroon 

1 0.6% 3 1.9% 12 7.5% 58 36.3% 86 53.8% 4.40 0.76 

The constitution of Cameroon recognizes private 

education as an institution. 

2 1.3% 4 2.5% 14 8.8% 62 38.8% 78 48.8% 4.31 0.83 

The government provides a framework for the functioning 

of your school.  

3 1.9% 7 4.4% 23 14.4% 72 45.0% 55 34.4% 4.05 0.91 

The government has enacted rules and regulations guiding 

the organization of private secondary schools. 

4 2.5% 6 3.8% 22 13.8% 53 33.1% 75 46.9% 4.18 0.97 

The government constantly supervises the activities 7 4.4% 10 6.3% 30 18.8% 60 37.5% 53 33.1% 3.88 1.07 

Grand Mean 4.16 0.0275 

Source: Field Data (2024); IBM SPSS Statistics 25 
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From Table 6, we can observe that 0.6% (1) strongly disagreed with the statement that there are 

laws which govern the creation of private secondary schools in Cameroon, 1.9% (3) disagreed, 

7.5% (12) were neutral, 36.3% (58) agreed and 53.8% (86) strongly agreed with the statement.  

Also, 1.3% (2) strongly disagreed with the statement that the constitution of Cameroon recognizes 

private education as an institution, 2.5% (4) disagreed, 8.8% (14) were neutral, 38.8% (62) agreed 

and 48.8% (78) strongly agreed with the statement. Equally, 1.9% (3) strongly disagreed with the 

statement that the government provides a framework for the functioning of your school, 4.4% (7) 

disagreed, 14.4% (23) were neutral, 45.0% (72) agreed and 34.4% (55) strongly agreed with the 

statement. Moreover, 2.5% (4) strongly disagreed with the statement that the government has 

enacted rules and regulations guiding the organization of private secondary schools, 3.8% (6) 

disagreed, 13.8% (22) were neutral, 33.1% (53) agreed and 46.9% (75) strongly agreed. In 

addition, 4.4% (7) strongly disagreed with the statement that the government constantly supervises 

-the activities, 6.3% (10) disagreed, 18.8% (30) were neutral, 37.5% (60) agreed and 33.1% (53) 

strongly agreed with the statement. 

Assessment of the Growth of Private Schools 

The respondents were required to provide their opinion on statements related to the growth of 

private schools based on five-point Likert scale ranging strongly disagree (SD), disagree (D), 

Neutral (N), Agree (A), strongly agree (SA). The frequencies and percentages of the various 

responses of the respondents are presented in Table 4.5 below: 

From Table 7, we can observe that 11.9% (19) strongly disagreed with the statement there is a 

level of financial growth in the school as seen through an increase in government spending in your 

school., 11.3% (18) disagreed, 21.9% (35) were neutral, 30.6% (49) agreed and 24.4% (39) 
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Table 6: Assessment of the Growth of Private Schools 

Growth of Private  

Schools 

SD % D % N % A % SA % Mean STD 

There is a level of financial growth in your school as seen 

through an increase in government spending in your school. 

19 11.9% 18 11.3% 35 21.9% 49 30.6% 39 24.4% 3.44 1.29 

There is an increase in socio-economic growth in your school 

through an increase in infrastructural development by the 

government, social security etc.  

11 6.9% 15 9.4% 42 26.3% 61 38.1% 31 19.4% 3.53 1.11 

There is flexibility in school administration and teaching 

pedagogy as a result of laws and regulations (educational 

policies), placed by the government in the effective 

management of the school. 

1 0.6% 5 3.1% 35 21.9% 72 45.0% 47 29.4% 3.99 0.83 

There is an increase school performance through government 

assistance. 

5 3.1% 14 8.8% 39 24.4% 55 34.4% 47 29.4% 3.78 1.06 

The government regularly carries out an evaluation on growth 

prospects in your school. 

16 10.0% 6 3.8% 37 23.1% 50 31.3% 50 31.3% 3.70 1.23 

Grand Mean 3.69 0.829 

Source: Field Data (2024); IBM SPSS Statistics 25 
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strongly agreed with the statement. Also, 6.9% (11) strongly disagreed with the statement that 

there is an increase in socio-economic growth in your school through an increase in infrastructural 

development by the government and social security, 9.4% (15) disagreed, 26.3% (42) were neutral, 

38.1% (61) agreed and 19.4% (31) strongly agreed with the statement. Equally, 0.6% (1) strongly 

disagreed with the statement that there is flexibility in school administration and teaching 

pedagogy as a result of laws and regulations (educational policies), placed by the government in 

the effective management of the school, 3.1% (5) disagreed, 21.9% (35) were neutral, 45.0% (72) 

agreed and 29.4% (47) strongly agreed with the statement. Moreover, 3.1% (5) strongly disagreed 

with the statement that there is an increase school performance through government assistance, 

8.8% (14) disagreed, 24.4% (39) were neutral, 34.4% (55) agreed and 29.4% (47) strongly agreed. 

In addition, 10.0% (16) strongly disagreed with the statement that the government regularly carries 

out an evaluation on growth prospects in your school., 3.8% (6) disagreed, 23.1% (37) were 

neutral, 31.3% (50) agreed and 31.3% (50). 

Summary Statistics 

This section presented the mean, standard deviation and the Cronbach Alpha. The mean is the 

average of all the responses for each variable. The standard deviation shows the extend of deviation 

of the data set from the mean. The Cronbach Alpha is used to test for reliability. They are presented 

in Table 4.6 below: 

The Table 4.6 revealed that government financial assistance has a mean of 3.5875 and a standard 

deviation of 0.97276. This indicates a relatively high level of accessibility and more dispersion 

from the mean than the other variables. The Cronbach Alpha of 0.893 shows the reliability of 

government financial assistance. Also, government social assistance has a mean of 3.6500 and a 

standard deviation of 0.92675. This indicates a high level of government social assistance and high 

dispersion from the mean. A Cronbach Alpha of 0.866 shows its reliability. For government legal 

assistance, the mean score is 4.1688 and the standard deviation is 0.70275. This portrays a 

relatively high level of legal assistance and high deviation from the mean. The Cronbach Alpha of 

outcome quality of 0.823 indicates its reliability. Growth of private schools has a mean score of 

3.6922, and a standard deviation of 0.82988. It is also reliable because it has a Cronbach Alpha of 

0.796. 
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Table 7: Summary of Descriptive Statistics 

Descriptive Statistics 

 Cronbach 

Alpha 

Minimum Maximum Mean Std. 

Deviation 

Government 

Financial Assistance  

0.893 1.00 5.00 3.5875 0.97276 

Government Social 

Assistance 

0.866 1.00 5.00 3.6500 0.92675 

Government Legal 

Assistance 

0.823 1.20 5.00 4.1688 0.70275 

Growth of Private 

schools 

0.796 1.40 5.00 3.6922 0.82988 

Source: Field Data (2024); IBM SPSS Statistics 25 

 

Inferential Statistics 

This section presents the relationship between government financial assistance, social assistance 

legal assistance and the growth of private schools. This was done with the use of the ordinal logistic 

regression. To ensure that this regression was suitable for this study, the Kolmogorov-Smirnov 

test was carried out to test for normality. Also, the variance inflation factor and tolerance were 

used to test for multicollinearity. For this regression type to be applicable, the data set does not 

have to be normally distributed and there must be absence of multicollinearity.  

Table 8: Test of Normality 

Tests of Normality 

 Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

Government Financial Assistance .114 160 .000 .959 160 .000 

Government Social Assistance .178 160 .000 .918 160 .000 

Government Legal Assistance .161 160 .000 .893 160 .000 

Growth of Private Schools .098 160 .001 .965 160 .000 

a. Lilliefors Significance Correction 

Source: Field Data (2024); IBM SPSS Statistics 25 
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The normality test used was the Kolmogorov-Smirnov test which is suitable for data set that are 

above 100. The null hypothesis of this test is that the data set comes from a normal distribution. 

Since the test is statistically significant for all the variables, the null hypothesis is rejected, showing 

that the data set is not normally distributed. 

Table 9: Multicollinearity Test 

Source: Field Data (2024); IBM SPSS Statistics 25 

The rule of thumb for the variance inflation factor and tolerance is that to ensure the absence of 

multicollinearity, the variance inflator factor should not exceed 10 and the tolerance should not be 

less than 0.1. From the table we can observe that the VIF of all independent variables were less 

than 10 and their tolerance was less more than 0.1. This indicates an absence of multicollinearity, 

hence there is no high correlation between the independent variables. 

Another important assumption to the ordinal logistic regression is the assumption of proportional 

odds. The assumption states that the effect of independent variables on the odds of moving to a 

higher category is consistent across all levels of the dependent variables. This assumption is 

confirmed in this study by the test of parallel lines. The effects of the independent variables on the 

log odds of the dependent variable are equal across all categories of the dependent variable. SPSS 

calculates a chi-square statistic and a corresponding p-value. If the p-value is greater than 0.05, we 

fail to reject the null hypothesis. This suggests the proportional odds assumption is likely met, and 

the interpretation of the ordinal regression model is valid. Otherwise we reject the null hypothesis, 

meaning the assumption is not met. In this study, the p-value is 0.485 which is higher than 0.05. 

This shows that the assumption of proportional odds is met.  

Independent Variables Collinearity Statistics 

 Tolerance VIF 

Government Financial Assistance 0.608 1.644 

Government Social Assistance 0.617 1.620 

Government Legal Assistance 0.780 1.281 
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Table 10: Test of Parallel Lines 

Test of Parallel Linesa 

Model -2 Log Likelihood Chi-Square Df Sig. 

Null Hypothesis 176.991    

General 174.545 2.445 3 0.485 

The null hypothesis states that the location parameters (slope coefficients) are the same across response 

categories. 

a. Link function: Logit. 

Source: Field Data (2024); IBM SPSS Statistics 25 

Table 11: Goodness-of-Fit 

Goodness-of-Fit 

 Chi-Square Df Sig. 

Pearson 219.829 259 .963 

Deviance 169.824 259 1.000 

Link function: Logit. 

Source: Field Data (2024); IBM SPSS Statistics 25 

The effect of the independent variables on the dependent variables are presented in Table 4.10 

below. It presents the coefficients that shows the effect that each independent variable has on the 

dependent variable. 

Table 12: Regression Results 

Parameter Estimates 

 

Estimate 
Std. 

Error 
Wald df Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

Threshold [growth = 2.00] 7.427 1.342 30.614 1 0.000 4.796 10.057 

[growth = 3.00] 10.549 1.537 47.079 1 0.000 7.536 13.562 

[growth = 4.00] 15.567 2.153 52.260 1 0.000 11.346 19.787 

Location GFA 0.899 0.255 12.438 1 0.000 0.399 1.399 

GSA 1.066 0.269 15.672 1 0.000 0.538 1.593 

GLA 0.975 0.303 10.332 1 0.001 0.380 1.569 

Link function: Logit. 

Source: Field Data (2024); IBM SPSS Statistics 25 
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From table12 we can observe that government financial assistance (GFA) was a positive predictor 

of growth in private schools. For every unit increase in the government financial assistance, there 

is a predicted increase of 0.899 in the log odds of being at a higher level of growth. This implies 

that there is an increased probability of falling at a greater level of growth in the private schools as 

the level of government financial assistance rises. The table also revealed that government social 

assistance (GSA) was a positive predictor of growth in private schools. A unit increase in the level 

of government social assistance will lead to a predicted increase of 1.066 in the log odds of being 

at a higher level of growth. This means that there is an increased probability of falling at a greater 

level of growth in private schools as the level of government social assistance increases. The table 

also revealed that government legal assistance (GLA) was a positive predictor of growth in private 

schools. A unit increase in the level of government legal assistance will lead to a predicted increase 

of 0.975 in the log odds of being at a higher level of growth. This means that there is an increased 

probability of falling at a greater level of growth in private schools as the level of government legal 

assistance increases. 

Hypothesis Testing 

Hypothesis One: There is no influence of Financial Assistance on the Growth of Private 

Secondary Schools in Cameroon 

The results from the table reveals that the P-value of government financial assistance is 0.000. The 

pre-selected alpha for this study is 0.05. By comparing the P-value to the threshold of significance 

which is typically p < 0.05, the statistical significance can be gotten. Since the P-value is less than 

the threshold of significance which is p < 0.05, the test was considered to be statistically 

significant. This implies that the null hypothesis was rejected for the indicators of government 

financial assistance. Hence, it can be considered that government financial assistance significantly 

affects growth of private secondary schools in Cameroon.  

 

 

Hypothesis Two: There is no influence of Social Assistance on the Growth of Private 

Secondary Schools in Cameroon. 

The P-value for government social assistance is 0.000. Since the P-value is less than the threshold 

of significance which is p < 0.05, the test was considered to be statistically significant. This implies 
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that the null hypothesis was rejected for the indicators of government social assistance. Hence, it 

can be considered that government social assistance significantly affects growth of private 

secondary schools in Cameroon. 

Hypothesis Three: There is no influence of Legal Assistance on the Growth of Private 

Secondary Schools in Cameroon. 

The P-value for government social assistance is 0.001. Since the P-value is less than the threshold 

of significance which is p < 0.05, the test was considered to be statistically significant. This implies 

that the null hypothesis was rejected for the indicators of government legal assistance. Hence, it 

can be considered that government legal assistance significantly affects growth of private 

education secondary schools in Cameroon. 
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

 
Discussion of the Findings 

In order to achieve the objectives that were set in this study, data was collected using 

questionnaires from 160 administrators and staff of private schools in the Yaoundé VI subdivision. 

The questionnaire contained questions to capture government assistance in terms of financial 

assistance, social assistance and legal assistance and also captured the growth of private schools. 

The data collected was then analysed using the descriptive (tables, frequencies, percentages, mean, 

median, standard deviation) and inferential statistics (ordinal logistic regression). 

In terms of the first specific objective, which was to assess the influence of financial assistance on 

the growth of private secondary schools in Cameroon, the results revealed that government 

financial assistance is positively related to the growth of private schools, that is an increase in the 

level of government financial assistance increases the probability that private schools will be at a 

higher level of growth. This implies that when the government provides financial support to private 

schools in terms of sponsorships, scholarships, educational loans, aids, grants, subventions and 

consistent assessing of financial performance, it is likely that there will be an increase in the growth 

rate of private schools. This is due to the fact that private schools are in need of support to expand 

the access, outreach and quality of their services. Also, the government needs to ensure that 

educational services provided by private schools are up to standard. This finding is in accordance 

with those of Watson and Ryan (2010) and Klasra and Huma (2020) that portrayed a positive 

relationship between financial assistance and growth of private schools. 

To achieve the second specific objective, which was toexamine the influence of social assistance 

on the growth of private secondary schools in Cameroon, the findings revealed that government 

social assistance is positively related to the growth of private schools, meaning that an increase in 

the level of government social assistance increases the probability that private schools will be at a 

higher level of growth. This implies that the government can improve the growth of private schools 

by providing social amenities, recreational facilities, school infrastructure, social security to 

students, teachers and better learning and teaching facilities. This is due to the fact that the 

provision of these social facilities ameliorates and facilitates the activities of private schools hence 

giving way to a faster growth. This assertion was in accordance with Uribe & Vegas (2019) and 
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Klasra and Huma (2020) that reported a positive effect of government social assistance indicators 

on growth of private schools. 

To attain the third specific objective, which was to evaluate the influence of legal assistance on 

the growth of private secondary schools in Cameroon, the findings revealed that government legal 

assistance is positively related to the growth of private schools, meaning that an increase in the 

level of government legal assistance increases the probability that private schools will be at a 

higher level of growth. This implies that government through laws that authorizes and provides a 

framework for the organisation and functioning of private schools, they can influence the growth 

of private schools positively. 

The findings in the study can be compared to the theories used in this study. Henri Fayol proposed 

14 administrative principles to guide effective organizational management. Some of the principles 

proposed by this theory aligns with the positive relationship between government assistance and 

private school growth. Government assistance can specialize in areas like public education, while 

private schools cater to specific needs or demographics, creating a division of labor within the 

education system (division of labour). A clear division between public and private spheres, with 

government setting standards and providing some funding, and private schools managing their 

own operations, can streamline administration (Unity of command). Government assistance also 

provides a framework (authority) within which private schools have the responsibility to manage 

themselves effectively (responsibility).  

By dividing the workload and having clear areas of responsibility, private schools can potentially 

operate more efficiently. Government guidelines can help ensure private schools receiving 

assistance adhere to certain standards and regulations. However, excessive government control 

over private schools, even with financial assistance, could violate Fayol's principle of 

centralization, which favors giving managers some autonomy. Overall, there is a partial alignment 

between Fayol's principles and the idea of government assistance promoting private school growth. 

It can streamline administration and potentially improve efficiency, but achieving this balance 

requires careful consideration to avoid stifling autonomy and creating bureaucratic hurdles. 

Also, the results of this study align with some aspects of the theory of bureaucracy. Max Weber's 

theory of bureaucracy emphasizes efficiency, rationality, and predictability in large organizations. 

Government assistance with clear guidelines and regulations can create a predictable environment 

for private schools to operate and plan for growth. Also, streamlined processes for accessing 
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financial aid, social services, or legal assistance could make it more efficient for private schools to 

function. Equally, government agencies could act as centers of expertise, providing resources and 

guidance to private schools, fostering a more professionalized educational landscape. However, 

excessive bureaucratic red tape associated with government assistance could create an "iron cage" 

effect, where private schools become bogged down in paperwork and regulations, hindering their 

flexibility and innovation. Government funding with strict performance metrics could lead to "goal 

displacement," where private schools prioritize achieving those metrics over their core educational 

mission. 

We can equally explain the results in alignment with the agency theory. Jensen and Meckling's 

theory of agency focuses on the potential conflicts of interest that arise when one party (the 

principal) hires another party (the agent) to act on their behalf. The government (principal) wants 

to ensure a well-educated citizenry, while private schools (agents) might prioritize factors like 

profit, religious affiliation, or a specific educational philosophy. Also, the government may not 

have complete information on how private schools are using the assistance, making it difficult to 

ensure they align with public goals. Private schools receiving guaranteed funding might become 

less efficient or innovative, knowing they'll still get financial support (moral hazard problem). 

However, government assistance can mitigate these issues 

The government can develop clear contracts outlining the expected outcomes and acceptable uses 

of the assistance. Regular monitoring can help ensure private schools comply. Also, tying some 

assistance to performance metrics can incentivize private schools to achieve educational goals 

aligned with the government's interests. School scholarships that empower parents to choose 

private schools can introduce competition, potentially pressuring both public and private schools 

to improve. By implementing these measures, the government can better align the interests of 

private schools (agents) with its own goals (principal). Clear contracts and monitoring address 

information asymmetry, performance-based funding reduces moral hazard by tying rewards to 

desired outcomes and choice mechanisms introduce competition, potentially leading to better 

educational services across the board. 

These findings also permitted us to test the hypothesis developed in this study. In the case of the 

first hypothesis which stated that “There is no influence of Financial Assistance on the Growth of 

Private Secondary Schools in Cameroon”, the results revealed that the p-value of government 

financial assistance (0.000) was less than 0.05, hence indicating that the test is statistically 
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significant. This showed that we reject the null hypothesis. Meaning that, government financial 

assistance has a significant effect on the growth of private schools. This indicates that the growth 

of private schools is significantly affected by sponsorships, scholarships, educational loans, aids, 

grants, subventions and consistent assessing of financial performance provided by the government. 

Concerning the second hypothesis, which stated that “There is no influence of Social Assistance 

on the Growth of Private Secondary Schools in Cameroon”, the findings revealed that the p-value 

of the government social assistance indicators (0.000) was less than 0.05, thus indicating its 

statistical significance. This showed that the null hypothesis was rejected, meaning that, 

government social assistance has a significant effect on the growth of private schools. Based on 

this, it can be said that the growth of private schools in the Yaoundé VI subdivision is significantly 

affected by the social facilities provided by the government. This implies that government social 

assistance has a positive and significant effect on the growth of private schools. 

For the third hypothesis which stated that “There is no influence of Legal Assistance on the Growth 

of Private Secondary Schools in Cameroon”, the findings revealed that the p-value of the 

government legal assistance indicators (0.001) was less than 0.05, thus indicating its statistical 

significance. This showed that the null hypothesis was rejected, meaning that, government legal 

assistance has a significant effect on the growth of private schools in the Yaoundé VI subdivision. 

Based on this, it can be said that the growth of private schools is significantly affected by the laws 

that authorize and organizes the functioning of private schools provided by the government. This 

implies that government legal assistance has a positive and significant effect on the growth of 

private schools. 

Conclusion 

The objective of this study was to examine the influence of government assistance on the growth 

of private secondary schools in Cameroon. This study considered all private secondary schools in 

Cameroon as the population. From the analysis of the data collected from the questionnaire, we 

can conclude that government financial assistance, social assistance and legal assistance indicators 

have a positive and significant effect on the growth of private schools. This is evidenced in the 

positive coefficients of the independent variables and their corresponding p-values which are less 

than 0.05. This implies that the government should focus of providing quality assistance to private 

schools in terms of finances (sponsorships, scholarships, educational loans, aids, grants, 

subventions), social facilities (social amenities, recreational facilities, school infrastructure, social 
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security, learning and teaching facilities) and legal assistance (laws to guide and control the 

functioning of private schools) in order to maximise the growth of private schools. 

Recommendations 

As said earlier, the results revealed that government financial assistance, social assistance and legal 

assistance had a significant effect on the growth of private schools. From the results, the 

government is recommended to increase the level of assistance it provides to private schools 

because it contributes greatly to the growth of private schools. This can be done by designing 

effective assistance programs. Focus financial aid on scholarships, promoting equity can 

potentially alleviating pressure on public schools. Attaching some funding to metrics that reflect 

educational goals valued by the government, along with support for professional development to 

help schools achieve those goals. Designing clear and efficient application processes for financial 

and legal assistance can avoid overburdening private schools with administrative tasks. Equally 

offering professional development programs or mentorship opportunities can strengthen the 

capacity of private schools, particularly those serving low-income communities. 

Suggestions for Further Studies 

The study has a limited scope especially in terms of the study area, the time frame and the study 

sample. The results of this study cannot be generalised to other private institutions like private 

primary schools and universities. This has created the need for other studies that can expand the 

scope of this study to include these other private institutions. There is also a need to use a more 

statistically representative sampling procedure in order to generate better results. Also, there is 

also a need to come up with a study that can be generalised to all the private education institutions 

in Cameroon. 
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APPENDIX I 

UNIVERSITY OF YAOUNDE I 

FACULTY OF EDUCATION 

DEPARTMENT OF CURICULUM AND EVALUATION 

SPECIALTY ON ADMINISTRATION AND INSPECTION OF SCHOOLS 

I BILLA SYLVERINE TUMKUNA NALOVE with a Matriculation Number 22W3296 a final 

year Master Student of the above-mentioned Department pursuing a study in Educational 

Management and conducting a study on “The influence of Government Assistance on the growth 

of Private Institutions in Cameroon. Case study: Private Secondary Schools in the Yaounde VI 

Subdivision”. This questionnaire was designed to sample your perception about a study in your 

institution. It is purely for academic purpose and your co-operation to the realization of this 

research shall be highly appreciated. Your contributions and responses shall be treated with 

confidentiality and your identity not disclosed. 

 Kindly fill the answers to the questions below by crossing (x) on the boxes. 

 

SECTION A: DEMOGRAPHIC INFORMATION 

1. Gender:                     a. Male        b. Female      A B  

2. Education level:     a. Undergraduate    b. Graduate                       c. 

Postgraduate 

A B C 

3. Years of Service:   a. Less than 5 years b. About 5 years       c. 

Above 5 years 

A B C 

 

SECTION B: GOVERNMENT FINANCIAL ASSISTANCE 

1.STRONGLY AGREE   2. AGREE 3. NEUTRAL 4. DISAGREE 5. STRONGLY DISAGREE 

1. The government gives sponsorships and scholarships to students 

in your school.  

1 2 3 4 5 

2. The government give educational loans to support in growth and 

expansion of school. 

1 2 3 4 5 

3. The government provides aids and grants to your school. 1 2 3 4 5 

4. The government gives subventions to your school. 1 2 3 4 5 

5. The government annually assess the overall financial performance 

of your school. 

1 2 3 4 5 

 

 

SECTION C: GOVERNMENT SOCIAL ASSISTANCE 
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1.STRONGLY AGREE   2. AGREE 3. NEUTRAL 4. DISAGREE 5. STRONGLY DISAGREE 

1. The government has assisted in providing social amenities such as 

health care services and pipe borne water in your school. 

1 2 3 4 5 

2. The government has supported financially in the provision of 

recreational facilities such as school playground, sport fields, 

library and canteen 

1 2 3 4 5 

3. The government assisted in the construction of your school roads as 

well as school infrastructure. 

1 2 3 4 5 

4. The government ensures social security of teachers and students. 1 2 3 4 5 

5. The government provides improved teaching and learning facilities. 1 2 3 4 5 

 

SECTION B: GOVERNMENT LEGAL ASSISTANCE 

1.STRONGLY AGREE   2. AGREE 3. NEUTRAL 4. DISAGREE 5. STRONGLY DISAGREE 

1. There are laws which govern the creation of Private Secondary 

schools in Cameroon 

1 2 3 4 5 

2. The constitution of Cameroon recognizes private education as an 

institution. 

1 2 3 4 5 

3. The government provides a framework for the functioning of your 

school.  

1 2 3 4 5 

4. The government has enacted rules and regulations guiding the 

organization of private secondary schools. 

1 2 3 4 5 

5. The government constantly supervises the activities 1 2 3 4 5 

 

SECTION C: GROWTH OF SECONDARY SCHOOLS 

1.STRONGLY AGREE   2. AGREE 3. NEUTRAL 4. DISAGREE 5. STRONGLY DISAGREE 

1. There is a level of financial growth in your school as seen through 

an increase in government spending in your school. 

1 2 3 4 5 

2. There is an increase in socio-economic growth in your school 

through an increase in infrastructural development by the 

government, social security etc.  

1 2 3 4 5 

3. There is flexibility in school administration and teaching pedagogy 

as a result of laws and regulations (educational policies), placed by 

the government in the effective management of the school. 

1 2 3 4 5 

4. There is an increase school performance through government 

assistance. 

1 2 3 4 5 

5. The government regularly carries out an evaluation on growth 

prospects in your school. 

1 2 3 4 5 

                                                                               Thanks of your kind collaboration. 

APPENDIX II 
Case Processing Summary 
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 N Marginal Percentage 

growthrate .00 15 9.4% 

1.00 47 29.4% 

2.00 98 61.3% 

Valid 160 100.0% 

Missing 0  

Total 160  

 

Model Fitting Information 

Model -2 Log Likelihood Chi-Square df Sig. 

Intercept Only 274.504    

Final 176.991 97.513 3 .000 

Link function: Logit. 

 

Goodness-of-Fit 

 Chi-Square Df Sig. 

Pearson 219.829 259 .963 

Deviance 169.824 259 1.000 

Link function: Logit. 

 

Pseudo R-Square 

Cox and Snell .456 

Nagelkerke .551 

McFadden .345 

Link function: Logit. 

 

APPENDIX III 

AUTHORISATION FOR RESEARCH 
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STATISTICS SHOWING THE REPARTISION OF SECONDARY SCHOOLS IN THE 

COUNTRY 

 
Source: MINESEC Cameroon. 
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STATISTICS SHOWING THE DISTRIBUTION OF STUDENTS BY AGE, SEX, AND YEAR 

OF STUDY OF SECONDARY SCHOOLS IN THE COUNTRY 

 

 
Source: National Institute of Statistics, Cameroon. 
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STATISTICS SHOWING THE DEMAND FOR SECONDARY EDUCATION AND THE 

STATISTICS ON ACCESSIBILITY ON CERTAIN FACILITIES. 

 
Source: National Institute of Statistics, Cameroon 
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STATISTICS SHOWING THE REPARTITION OF CLASSROOM FURNITURE 

 

 
Source: National Institute of Statistics, Cameroon. 
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STATISTICS SHOWING THE TOTAL NUMBER OF SECONDARY SCHOOLSIN THE 

YAOUNDE VI SUBDIVISION 
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        Source: MINESEC, Cameroon 
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STATISTICS SHOWING THE TOTAL NUMBER OF INSPECTORS IN THE CENTER 

REGION AND THEIR SUBJECTS 
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Source: INSPECTORATE, Cameroon 




